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ABSTRACT 

Most school writing required of students is done in 
"^^^^.b^^^.i^^^i? resemblance to the writing 
demands people actually face. For this reason , students oirten fail to 
see the value of writing and thus produce writing that does not 
reflect their true ability to communicate. In a bilingual Los Angeles 
school serving students from low income Hispanic and Anglo _ _ 
backgrounds, a method was devised to make writing more meaningful. 
Students in grades two through four were asked. to write letters each 
day to/anyone in the school. they chose. These letters were then 
distributed through a school "post office" system. Studerits were free 
to write in English or Spanish; the letters were riot graded, or even 
read, by teachers; arid studerits wrote whatever they wished. Letters 
written by 32 studerits were analyzed for three aspects of writing 
developmerit: (1) the acquisitibri bf the ability to write and respond 
to letters, (2) the purposes fbr which students wrote, and (3) the 
acquisitibn bf the ability to take another's perspective. Results 
iridicated that while the students were not becomi ng good writer s 
irist^ritly, they were developing f luency and learn i ng that writing can 
be fun and rewarding. The findings contributed to theory and practice 
by showing the use of an effective ins truct ional method and by 
enabling researcher s to study samples produced in response to a real 
writing situation. (Extensive writing samples are included in the 
te5ct . ) (FL) 
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PART ONE: BftCKGROlWD FOR THE PROJECT 

Jennifer: Of the different kinds of 
S writing you do in .your 

y r classroom^ which ^ do you 

like to db b^^j£?^' 

Miguel: Cc^mar Mail. 

Jennifer: What is special^ to you 
about doing Colmar Mail? 

» Miguel: ybu can talk to a pef^- 
son like that, in • a 
sil^t way. 
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l.Q Int roduciiion^ Migiiel has learned that writing caS 

»' ^' .__ _ _ • ^ ^ / * 

communicate ^^is intentions; to someone^ef £e</tively^ just as 

talking can. ^ What Miguel knows about writing-, as a **f^urth ^ 

grader, is something too many children do not have the chance 

\ . _ f _ _ ^ _ ■ 

to learn before they decide that^ school writing ±3 difficult, 

, unpleasant^ and not really good- for anything personally mean- 

' ingful anyway, Miguel is j>n4 5f thirty-two sex:on"ci, third, and 

fourth graders who participated in my ye^r long study of 

their use of -a school-t>ased postal System at Colmar Elementary 

School in Bell Gardens, C^ifornia. He may be more articulate 

than some, but i do not think it is unreasonable to consider 

_ ______ ^ 

-his point of view typical of the other^ . 

The pui^pose of this barpkgrpund p4rt of the report is to 

establish two separable^ but closely related contexts which are 

necessary for-^h understanding of . ^he .pro ject • The first • 

pertains to the* theor.y^^d research which' guided me, and the 

second, to the nature of the ^operation of the postal system at 

Colmar. Sectidn l.l discusses the theoretical rationale which 

motivated the study; Section 1.2 describes the desigrj, deve- 



lopment, and implementation of postal sysl!tem at Cblmari as 

we'll as its daily operation'. Secti5n i.3^scusses my aims in 

/ _i _ ' , / 

selecting classrooms artd Students to' participate in the pro- 

• . : . . _ f 

De.ct. Different stjrles of managing the postal' system on the 

. , ■ , : ? ' ' , : ■ ' 

•classroom level are described. Section 1.4 ciiscusses data 

' , ' r, 

collection, both linguistic and- ethnographic methods. Final- 
ly, Section a. 5 describes my l/asic approach to this research 

. project, and^ my aims in "presenting my findings, it is clear 

- y". 

throughout that the phenom^no^^waS investigating had a q great, 
deal of .^pact on my methoa of approaching it and the sfiape niy 
^report woulb^^ke-. 

^- • r • \ _ ' ■'. 

: Tt|eof e tiga|l' Rationales. By the time children first 

^ - - - 

entej schqpi, they have accomplished the textremely complex, 
task of^ acquiring prof iciejicy in oiie,v.and /jften two or more 
•languages. Their linguistic knowledge encdRnpasseS not only ' 
structural rules of hoy^j'to create grammatical utterances, but 
also social rules of language use, the understanding of what 

, - • _ _ _ . _ \ . <fc 

IS. appropriate to ' say to-^rhom on what occasions. Recent 
research on literacy development (eg./ Cook-Gumperz and 
3umper2< 1^1) joints to the importance of allowing children 

to draw 09 th^j^ oral language tradition as they make the 

V ^ . J _ / . . 

transition to written literacy. Too often instructional 
* • ' - - • 

methods do not make use ^of what children Already know in the 

effort to move them into new areas of literacy development. 

In writing instruction the focus .is often on mechanical 

mattery such as handwriting or spelling and ^^hetbric^l matters 

. - ^ - 

^^latmg to formal content, with the result that children 



rarely have the opportunity to just "talk on p.aper" to grow 
comfortable with the medium. As Miguel described above, the 
postal system at Colmar provid-es students .with precisej|.y that 
opportunity.. 

From the point o^^ view of an o^servant outsidier looking 

]_ _^ 

in, it seemed that there were several important ways 'in which 

use of the postal system would allow children to draw on their 

oral language as they made the. transition to literacy. First, 



in writing letters they could draw on the full range of lan- 
guage functions that is part of their oral language cdmpe- 

^ ten^e . When 'childreVv talk,^ they invite, they insult, they 
- - _ - V ^- 

ipologize, they brag, they compjLiment, they complain, ,they. 

ask, they^ iriform, letc . , etc. Typi<2all'y> when they write in 

school, they arp only asked to inform, one' small piece of ^ 

t^ieir oral language competence . » j 

Second> it seemed that;, liWfe oral, communication ; coinmuni- 

' cation in letters would be functional.: That :is, children 

_ _ . . ^ . _ _ ^ _ . ^ 

would write letters in order to say real things to ijeaL' peo- - 

\ _ . ' • .'^ - 

pie. What they wrote would be self-generated, rather than 

teacfxerjgenerated. it would be intendid to accom^Jlisli com- 

• _v»-_ '* -_ !_••' 

municativ^B goals truly feJ,t by children rather than external 

, goals imposed by a teacher. ' ' I r 

- . _ _ - ^ - ' ^ - - ' 

And, third, it seemed th^Pt communication- in letters^ like 

' oral cbramunication, would be interactive. Uijlike most school 

...... _ . . . .V- " -- -- - ^ 

writing^tasks, which are designed for an unknown audience, > 
children would write letters to a knowh recipient, and 'they 
would write with the expectation of a response. 
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The value of functional, interac"tive writing in writing 

development had be3n documented by Shuy (1981) and Staton 

. » : # ' 

(yith Shuy and Kreeft, i982) in the context of dialogue jbur- 
_ _ _ _ . 

. hals^ where a teacher , and a student write to one another on:, a 

daily basis. Thie postal system at Colmar provided another 

context, with somewhat different operational rules, in which 

to observe €hj^- effects of. such* writSigV-— Sdmie pilot work that 

J had done at Colmar during the 1980-1981 ' school year, 

(Greene, 1981) indicated that fuhctidhal^ int;eraGtive writing, 

^ ^ - - . • . 1 - - 

which employeji a range of language functiohs, was, indeed, 
_ *______ ■ ^ 

being done. ft.nd' it revealed some of the formal aspects 

involved as children learned to t^se the postal ^system. 

^ -The purpose of this study was to use linguistic and 

•ethnographic methods to investigate two questions. First* I 

wanted to find out what children used the postal system for, 

what 'they wroSb about and what language functions they em- 

ployed, /i wanted to ^ know how the postal system entered into 

their personal* social* and academic lives; Second* I wanted 

to find out what was involved in learning to correspond, i.e.* 

to interact with someone through the medium of writing. This 

seemed to me to be the essence of being able to use the postal 

system. i viewed learning to use the postal system as the 

acquisition of a cultural tool* in Vygotsky's (1978) sense. 

With the few changes involved in the transition from' the — ' 

Colmar postal system to the United Stifles postal system, 

children were: acquiring use of a tool tl\at would be of value 

to them for the rest of their lives. 



. X^^2-^he Co imar' Postal System. Understanding precisely 

what^this tool wa§ that Colmar students were learning to use 

requires a bit cf explanation, fts anyone who has been involved 

with successful educatibnai innovation ^nows, implementation 

of thp postal system at Colmar^ did not happen overnight. It 

started in a 2-3-4 trilingual classroom in another school in 

the Montebeilo Unified School Dist^ct where an observant and 

clever teacher noticed that her students were writing a lot of 

notes to one another. She decided /to try to channel some of 

_ _ _ _ 

that energy into her classroom writing program by establishing 

_ _ _ _ _ _ ^ 

a postal center there. she watched her students writing 

letters, she noticed such things; as an increase in the amount 

of time her students spent writing, a desire on their part to" 

send and receive letters, the ease yith which they learned 

correct letter writing form. By answering ail the letters she 

received, she found that s*he could model adult writing for 

them and facilitate their writing development. ^ 

, Then, as often happens to good teachers, she was promoted 

outifcf the classroom^ . to the position of reading specialist at 

Colmar . During her firs£ year there ^ ,she worked with many 

teachers, helping them se^t up language arts centers. in many 

classrooms, they started postal centers, with good results. 

It was at thxs point that she started thinking about the 

prospect of a school-wide postal . system. She presented the 

idea to the Colmar staff,, and the staff approved. She formed 

a committee consisfting of a crosSj*^ction of teachers^ and 

together they developed the groundwork for the Colmar Postal 

System. The committee presented its plan to the staff, and 
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the plan was enthusiastically received. Usinf compensatory, 
education funds,' they printed stationary-, stamps designed by 
the students, direction cards, and directories. Aides made 
mailboxes for each class, and a big one for the library. Pin- 
ally, the teacl\ers set up their individual claasroom centers, 
a central post office was established in the library, and the 
postal system was ready to go. Everyday a mail person from 
each class delivers mail to the central post office. Two 
fourth grade I clerks go to the library at 10:00 a.m. 'to cancel 
(they had their own cancellation stamp made) and sort- the 
mail. Then at 10:30, two del4verers go to the library, put on 
mail helmets, fill their mail bags, and deliver the mail. 

So this is the schbol-ievei context in which letter 
writing happens at.Colmar. At the time my study began, the 
postal system had been in operation successfully for two 
years. The reading specialist ' s leadership in the design, 

development, and im^piementation of the postal' system, actively 

_ i» 

involving teachers every step of the way, was no doubt a large 

--_ ___ " ^ _ _ 

part of her success with the project. Winning a California 

School, Boards award for innovative curriculum projects in 

1982 helped to confirm the role of the postal system as an 

important institution at Colmar, and set an excunple for 'other 

schools to follow;. 

• >*• « 
l^^J Choice of Classrooms and ^Students for Participation i 

After becoming familiar with the operation of the postal 

system during my pilot work, I developed a plan for this 

project which involved working in four classrdpms witH a total 



of tKifty-two students, r wanted four ciasirbbms in brd^r tb ,y 
be sure of having some variation in teacher management. of the 
postal system. Explaining my method for selecting classroOnis 
requires some information about how Golmar olperates.' Because 
of overcrowding, Golmar is on a year-round schedule .the school 
is divided into four "tracks'; (the groupings have no relati6n 
to student abi^lity)," each of which is in session for nine 
weeks and then oh Vacation for- three. It ia a neigh'borhbod - 
school, with each "nzrack" consisting of one quadrant- of the. 
^neighborhood. Thus, the chj.ldferi Who are in > school together 
are also on vacation together, ^ and % is am6ng children on 
each "track" that most friendships tend to be.. Because I knew 
from my pilot work that .most^ letters are written betv^een ■ 

~ " . * • 

friends, i wanted the four classrooms I chose to "be gn a 
single "track."- The "track"" I chOse_had the most equal rep- 
resentation of second, -third, and. foarth graders, -fhere were ' 
two 2-3- classrooms, one 3, and one 4. ' * 

In Mr^.. F's Classroom, one of the 2-3 *s, letter, writing 

was a free time activity. sjie taught a lesson on letter form 

- - /'__'" • .... ;■. 

early in the year, but from then Ori (with the exception of 

class time taken to write: , to the Great pumpkin and the Easter 
Bunny) students Were on th^ir oym. Numerous times in my 
observations, i heard children requested to put their sta- 
tionery away and to return tq the task at hand. Letter wri-' 
ting Was a piopular activity -there . 

In Ms G's room; the othdr 2-3, the chil<iren were divided 
into four groups, 'and each group went to a post office genter ^ 



one, arid sometimes two times a week. There* dhiidren were' 
required to write one letter and allowed to Wri^te more if timfe 
perinittedi Letter ' writing was aliso a free time activity. 
- in Ms R* 3 classroom, t^te fourth , grade , the postal system 
functioned much as it did in fte G*s room, as a weekly, or more 
frequent, center/ and as a free time activity. A great deal - 
of letter writiYig was done in Ms R's classroom. - 

• In Mr. -D*^s cia^sroora, the third grade class/ management 
of the postal system was more carefully monitored. Letter'*' 
writing was taug*it as a whole class activity on a weekly 
basis. Mr. D was insistent upon ^correct spelling and .form. 

^ other aspects of the teachers' behavior .with respect to 
the postal system will emerge in the report, but it is worth-- 
mentioning at the outset that individual te£t<2h#r's management 
style ciid .not affect the nature of children;! s use of the 
postal system to any noticeable extent. Certain letter wri- 
tmg habits eitjerged in certain classrooms, 'but the^ variation 
seemed ^o be more a matter of peer than of- teacher influence. 

,^In choosing students to participate in the project, 1 
made certriin at the outset 'to have a reasonable' balance accor- 
ding to gra4e level > English language fluency, academic abili- 
ty (as determined by teacher judgement), and seix. The com- 
munity of Bell Gardens is one of the poorer East Los Angeles 
suburbs. The population of the school is roughl.y seventy 
percent Hispanic, and of the- thirty- two children -whom I chose 
to work with* twenty-seven had Spanish surnames. 6f these 
twenty-seven, twenty- three spoke Spanish as their first Ian-, 
guage and had learned English more or- less recently, with 
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soiaewhat varying degrees of flaeiicy'.- Ail were, at the time of 
my selection, considered bilingual, although, in some cases, 
tihe degree to which they were bilingual seemed questionable to 
;ne . Forir of the students with non-Hispanic surnames were 
.Ajaglo, and one was Samoan, although his first language was 
Eaglisn. Of the thirty-two students, «ight were in the second 
jrade, fourteen in the third, and ten in^ the fourth. All of 
tiio students whom I invited to participate m the project 
agreed to do :^G, and received parental permission. 

1.4 Data Collection^ Data collection involved collecting 
written samples for linguistic analysis, and ethnographic 
methods of observing and interviewing. i gave ail the stu- 
dents in each of the four classrooms a manila envelope in 
which - :> store the letters they received. on the front of the 
envelope was taped a form on wnich to record the date^ reci^ 
^Uent, and school address of ail the letters they wrote* On a 
monthly basis I collected the envelopes ind copied the letters 
written by the students in the project which had been received 
since t.ie previous collection. On a weekly basis, and some- 
times [nore often becausn of a special event, I observed in the 
classrooms when letters were being written and when they were 
being distributed . 

When I was in the classrooms I played the role of a 
helper, happy to assist with spelling (the usiial "problem") or 
other matters pertaining to writing. My specific behavior was 
partially a product of the particular classroom I was in and 
that teacher's style, of managing the postal system. I also 
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observed the children when they were on the playground at 
recess, notiri^ who played with whom and the kinds of talk I 
heci r i . 

In June I interviewed the thirty-two students ia order to 
better understand their feelings about thie postal system and 
Lts usefulness for them. At tnat time I also interviewed the 
four teachers, to hear from them how they feit the postal 
system fit into their overall writing curriculum, and to 
Jtscuss the students. 

1.5 Data Reduct ioq^a nd An al ysis ^ The es sehce of my pu r- 
pdse in presenting the results of my study is to document what 
children who are in the process of learning to write do when a 
school-wide postal system is part of their educational envir- 
onment. I wanted the children to be real and to be allowed to 
reveal themselves through what they wrote, what they said to 
me, and what I observed about them. I view the complete set 
of written data I collected as a whole, representing the full 
range of ways second, thirds and fourth graders at Goiinar are 
likely to use the postal system. The children had the right 
of censorship, and for this and other reasons having to do 
witli unavoidable slack in the collecting of letters, .1 am 
certain there are letters I did not see. But if the body of 
data I have is viewed as a whole, then each child represents 
some part of that whole. Of the complete range of concerns 
and language functions that appear in the letters, each child 
contributed one subset of them. Each child's subset may be 
jiUghtly or, perhaps, markedly different from the others. I 
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have noted the unusaai, and focused my reporting on the more 
genera 1 . 

I have not tried to fully portray each child. Rather, I 
. _ _ . ~c 

have selected an illustrative set of letter writing strategies 

which, in my opinion, satisfactorily represents the whole. I 
have selected letters which illustrate clearly and interes- 
tingly the range of letter writing strategies I found . In 
this respect my methodolgy is more like the artist than the 

scientist doing qua litative educationa 1 research ( Eizner , 

— ___ _ ^ 

1981). Rather than fully accounting for the whole by quanti- 
tative methods, I am allowing a part to represent the whole> 
knowing that the vitality that is so much a part of children's 
use of the postal system at Golmar will better shine through 
this way. 

K story could have been told about each child, without 
question. Bat doing that was simply beyond the realm of 
possibility. There were a few cases, however, where it was 
impossible not to focus on one child at length, and in these 
instances a complete section is focused on a single child. 
Part Two draws from the complete set of data to demonstrate 
how children across the grade levels use the postal system. 
Part Three ^Iraws from a much smaller set of data to illustrate 
what is involved as children learn to correspond. Part Four 
suggests implications for education. The kinds of contribu- 
tions a school-based postal system can make to children's 
writing development are discussed. 
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PART TWO: HOW CHILDREN USE THE POSTAL SYSTEM 

2^.JD-Xiit^^od.uctiQn . Any examination of how children use 
the postal system must, at least implicitly, also be concerned 
with their purposes in using it. That is to say, children's 
purposes for writing motivate and guide what they write. 
Purposes, however, are internal and, therefore, nonobservable . 
Children's concerns, on the other, hand, that is, the things 
which they consider important and interesting, are apparent in 
what they write. it is the purpose of this part of the report 
to investigate' the concerns that are manifest in the child- 
ren' s letters through an examination of the language functions 
in which these concerns occur. 

Use of the term 'concern' is intended to reflect the fact 
that much of the letter writing that children do does not have 
a topic in any usual rhetorical or linguistic sense . This 
writing might be called pre-topical in that it involves a 
somewhat amorphous, yet pervasive concern With interpersonal 
relationships. Certainly there are occasions when a specific 
topic, like a sport or a particular academic subject, is 
apparent, but generally even these are woven into the larger 
concern of interpersonal relations. The term 'language func- 
tion' is used here to refer to the surface level manifestation 
of the writer's intention, the goal to be achieved by a writ- 
ten sentence part* whole sentence> or series of sentences. 
The language functions, for example, complimenting or invi- 
ting, convey the writer's aims in communicating/ and they also 



reflect his or her attitude with respect to the larger concern 
with interpersonal relations.' " ^ ^ v • ^ 

This section be^^hs with a discussion of the most fre- 
quently occurring language fujiction in the data* which is • 
perhaps most accurately described as an affirmation of friend- 
ship. The child's concern in these instances is unquestionab- 
- - - - -..i . ■ 

ly witV the interpersonal, "^our and mfe . " The second section 

. , ^ - «_ 

*oinve$tigates other language functions that occur in letters 

cunong peers, ''while the thir,d examines what children write to 

adults.- Finally there are case studies of two children* James 

and Garidad, who use the postal system^ extensively and ypt in 

rather dissimilar .ways. * * ; 

- ' - — -. _ _ _ 

^ 2«1 Affirmations of Friendship . Thi^ function is treated 

fir^t and in a section of • its own because of its pervasiveness 



ih' the data. It seems to be fhe f unctioiC- that appears first 
in children's letter^, the one from which others evolve. 
However, the reasons for its pervasiveness are apparently as 
much S(3Bcially based as they are developmentally based. Affir- 
mations of fri,endship are a matter of conv^ntibri in children ' s 
letter writing. For reasons that will be" suggested belfow*. 
they become the standard^ of appropri'Stteness . 'rhe letter in 
(1) illustrates on e^ basic form of the function . 



1) . Sept 21, 1981 

bear Caridad 

you are my best 
• frend _ * 

(pic) 

Love - . • ' ' 

Zoraya (Mr. D, 3) 

(After each letter the author's classroom and grade level are 

^ . r 
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, identifiejj, _The spelling, ^uhctuatiohy ' spacing 

line breaks, and placement of letter parta hat^e'^ not- been 
altered. Misspelled words •of questionable decipherability are 

4 . 

corrected in parentheses. '(Pic)' appears between the body of 

the letter and the closing, where the picture *box is placed on 

the stationery, if the writer drew' a picture. A letter may ^ 

be assumed to have be^n addrf«sed to a classmate, unless it is 

otherwise identified'. When A writer did not sign a letter, 

his or heir name appears in parentheses 'at the end of the 

letter. A letter writterT in "Spanish is followed immediately 

by the English translation.) 

There is another basic,^ form which the affirmation of ^ 

friendship takes^ illustrated in (2). Here there is an ex- ' 

pression of feeling rather than a claim of status. \ , 

2)^ _ 9\2\81 : 

pear • ' 

* CSina I love 

you very 
much 
- (pxc) 

Becky (Mrs. F, 2) 
Typically a child who uses one of these basic foms does hot 
use the other. Children seem to settle on a; particular stra- 
tegy that feels right and use it as a foundation * on which to 
build. 

There may be a tendency for less experienced writers to 

- _ . - _ _ _ ♦ 

write more simple, pared down affirmations of friendship than 

those for whom writing comes more easily.' For example, Julio, 

who as a fourth grader st^ii had considerable difficulty with 

writing, wrote the undated (3) sometime in November. (Julio 

was retained in the fourth grade the following year.) 

'14. 



3) John you ^ • 
are* my friend / * 

(Juiio) (Ms R, ^ ^ 

However, the trend toward "^sirapiicity cannot be attributed to 
ability dr experience only. Stude^its have other reason^ for 
writing what they do. Fiv<^ days after Becky wrote ^the letter- 
in (2), she wrote to Gina again, aS' shown|^n (4) . 

4) Dear ^ 9/7/81 . . . 

; • Gifia I love ^ 
you .very much • 
y(Du are nice ^ ^ 
I_ miss you 

; when I am at ^ * . - 

home ' ^ ■ 

(pic) 

c . Becky - • 
(Becky's picturei are ^nearly always hearts, with dr without 
arro\*s through them. ) Here, in addition to her "i love you,'' 
Becky provides a reason Vor her affirmation of . friendship, or . 
an explanation ,,fdr the basis for her i-ngs, "YOU ^e nice,'* 

and a statement abb'ut the effect of ha^^ng these feelings^ "i 

* __ _ - . . ^ __ . _ . _ . _ 

miss you when I am at home." Her letter is tight arid cphe- 

- ^- _______ 

rent. Clearly Becky makes choices when she writes as to how 

simple arid short she wants her letter to be, 'or how eiabo- 

rated. Most frequently during the year* she chose to write' 

short, unadorned af f irTnations of friendship. 

Similarly Zoraya is nb*^ i^m±t^d to writing letters as 

streamlined in their af f irmation^* of frieridship as (i). She 

did (1) in cursive handwriting, 'a skill which was quite new to 

her as ^a third grader, and one which may have been distracting 

her from focusing on other ^aspects 6f her writing. Four days 

previous to writing (1), she had sent (5) to^Caridad, this one 



printed rathei^ than in cursive writihgi " . ^ ^ 



5) bear Caridad 9/17 ; 

I iike yqu because you are 
nice to me. Cari you are my * 
best friend • 
• Cpic). \ _ K 

Love Zoraya ^ • ' 

Here she gives a reason for her feelings and uses an affirma- 
tion of friendship to creatfe a powerful pancl^ line. Zoraya's 
second letter ;^o Caridad, in (1), maj^ J:^" simpler because of 
the "Strain of doing cursive writing, or tsecause it was her 
second letter and she had already outdone herself in the I 
firstTN^ (Caridad had written to her on September 17, too, so ' 
the brevity of Zoraya's second letter was probably not due to 
frustration at fa^u^e jto; get a 'response fr om Cari dad.) sin ce 
native English speakers,^ as well as children whose first 
language is Spanish, write identical affirmations of friend- 
ship in English, it is also unlikely that a lack of fluency in 
English is the cause of the brevity of these letters. What- 
ever other factors may be involved, it seems clear that child- 
ren write affirmations of friendship", at least in part^ 
A \ 



because tfiat is the socially appropriate thing to do . 

The remainder of "^his section examines an illustrative 
selection of letters in which an affirmation of friendship is 
the only or primary language function in an effort to describe 
and, where possible* 'to explain the variation that occurs, one 
of the more comm^bn means by which a ijetter containing an 
affiifeationjof friendship is enlarged is " by reference to an 
activity in which the writer and th6 , addressee participate 
together, in (6), for example, Becky names the general cate- 
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-gory *bi ^ pla^ 

6) Dear Julia 

I love ^ou very 
much and; I like to 
play with you, 

^ (pic) - ^ _ _ : > - 

: Love Becky (Mrs. F, 2> 
In (7) Alex names a specific shared play >activity in his 



letter to a friend in another dlassroom 

§ - - - Sept 24 

7) Dear Mario _ ' . ^ 
I like to play ^ 
kickball with you 

and I i^ke you 

Mario ^ • , 

(pic) ^ ^ - 

by Alex (Mrs, Fv 3 ) 

(Alex alidresscs Mai^io directly in his letter, a common occur- 

_rence among some children. Also, he closes his letter with. 

^ __ N ^ _ . _ - - . - 

•by*, an action which suggests that <= his letter writing is 
influenced by other: school writing tasks . ) In (8)* Carlos : 
names a specif ic activity, as well as his other friends who 
participate in it. " . 

8) _ 12-3-81 
pea?- Guiliermo 
You are my* Best 

- friend and we 

play nipnsters with 
l^jbse and aiejandro 
and alvaro _ 

your friend ' ' 

Carlos (Mr .D* 3) 

Andy mentions another best friend, as well as a shared ' 

activity, in* (9) . 

9) 3-25-82 * , 
Dear Eliseo 

^dur my best _ ' • ^ 

friend and Carlos 
. and we play ^ . 

kickbaill 

(pic) , 
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a 



friend 

Andy (Mri b, 3) 



The naming- sl^ared Activity seems to provide a context' for 



the affirmation of friendship. This iri effect reflects a real 

. . _ _ _ _ ^ i _ . . . 

world truth, that the sjiare4 activity is, in a sense, tfle 



context in which the friendship- is embedded. Contextualiza- 
tioh has long been recpgnialid as a featpre of children' s ' 
developing language. it is not surprising, therefore, that as 
, these chil&reh struggle to connect with one another through 
the strange medium of writing^ they draw from the salient 
features of the contexts in which their friendships take 
place. - 

In (10), ftlma not only names an activity which she and 

her firiend share, but also makes a boast (or it .least states, 

what sTie perceives to be a fact) ^ which makes the contextual : 

backgrourfS of the shared activity come alive -difor her. 

I 10) October 8 1981 

I besar Zpraya 

\j you are my best friend 

and' sometimes you play 

with me tether ball and i 

win you all the time 

(pic) 

your best friend 
Alma" (Mr . D, 3) 

In (11), Julia's referende to ^hared activities occurs in an 
offer or bargain she is making. 

11) _ ,Dec_7 • 

pear Del fina 

I like you very 

much you are ray Best 

Preind berftna 

1 am your Best Prend 

I will b€f in your club 
I if you play house with 

msf today 

love ' Julia (Mrs. P, 2) ' ^ 
• « • '. 18 



Thiere is the g^ense here that juiia is indirectly Slficing for 
friendship, perhaps that .she is attempting to arrange for 
activities that will give the association a chance to. growi;' 
the concept of being best friends, as it appears in children's 
letters, does ndt seem^o involve mutuality, '"you a!fe; m^ be^ 
friend" J.S a statefaent about my feelings for you.^.. "I- .am '^bxir • 
best friend" is a statement about my beha^iior towa^* you; I- ' 

am nS^e to you. Being a best friend doeg not involve exciu-. 

, , - tu - - - • 

sxvity, exther. As Andy's letter in. (9) shows, it is possible 

" __ . _ _ _ ' ' _ . _ 

to have more than one best friend. Furthermore,, just as it is- 

possible to have a best friend, one can also have a best 

cousin, as Garlbs' letter in (12) to Philip, wHo-^.i^^^^ in another : 

, classroom, illustrates. . 

12) sept 17 1981 

y Dear pHiiiip . * 

Yub are my Best 
cousin and we go to 
your house and we Play 
soccer , and martJles cind 
' baseball _ and catch 

love Carlos (Mr. 3) 

Naming a shared^ctivity is a method several children use 
to elaborate an affirmation of friendship. They ground it* or 
lend it credence^ by maki?^ reference to a familiar activity. 
There are other methods used to lend credence to an affirma- 
tion of friendship. What Caridad does is to tell her friends 
why she likes them, as in (13). v(See section 2.5 for a de- 
tailed examination of Garidad's use of the po?ita'. system.) 

. 13): _ 10/8 

pear Margaret 

I like you because you are nice 

to me and you are nice to f 
Norma to good by 




■ ■ 1 ■ 

Margaret • 

j ^ . Your friend Garidad [Mr, b, 3) 

Patrxcia's sfelrate^y for elaborating her ^ffinnlitions of 

!_,_ _ ; _ ■ . . _ . . 

- frieijidship is . to promise a gift, as in (^4). 

/ 14) 4/21 

/ Dear Isela • 

/ i like you and 

i' will boihg 

gum for you? * , 

Love Ptatricia (Ms G> 3) 

_y - / . 

(Patricia has begun to take note of the question mark. Per- 

_ _ _ _ _ »_ 

haps her use of it here reflects a question in her mind as to 
whether or not she will be able to bring gum for Isela* j . Pat- 
ricia's strategy is actually itsore general than (14) demon- 
strates. She follows her affirmations of friendship with a 
»i ___ ___ __ 

kind thought of sonie^sort* which provides evidence of her 

good intention. (15) illustrates another exampl^ of this stra- 
tegy- ^ 

i* . _ 

15) Dear Elizabeth, 

your my best _ * ^ 

friend and I hope 
ypu in my next 
class in 4 
(pic) ' V 

Love Patricia (Ms G, 3) ^ \ " 

^ Toward the end of the year^' Patricia ^r^t^a letter in 
which her concern with interpersonal relations seems to have 
grown^ into a real topic. The letter is clearly an affirmation 
of friendship, but here $he is focusing directly on the topic 
of^being friends. The letter, in (16), is written to a friend 
in another classroom. 

16) _ , 



Dear Melisisa 

How are you? _ I am _ f ine _thahk you . 
I ' hope we a 1 1— cou Id be f r i e nd 
for every and every every me and 
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•* , L±2 has so lets be friend iiice 

me and Liz >' 
0 0 ' Cpic) . 

Love Patricia (Ms G, 3) * * - 

, . - ♦ . ° _ . _ ' 

(This is Patricia's first use of what becoini&s a commonly used 

■ _ __ 1*^ 

strategy among the more mature letter ^wri^ers : asking 

question of her addressee and then answering it for herself-. 

_ __ _. _^_*_ 

"Howard you? i am fine," actually becomes a standard, ritua- 
_• *• ' * 

listic greeting in many children's letters. Patricia isv oiie 

6f .the few students wh^uses a question mark in the question 
answer sequence. ' Once- child reri start using it as a standard 
greeting, they no longer perceive it as containing a reai^ 
question. For Patricia here "How are you?" still is a real* 
question, and she even goes so far as to .thank her ad4ressee 
for hypothetically haViog asked it. This sort of play with 
language, pretending someone has asked a question and ans- 
wering, demonstrates a growing control of .the rules of lan- 
guage use . ) ' • 

Even among some of the most matai*e fourth graders affir- 

mations Of friendship are sometimes the sole concejrn of a 

letter. Cindy's letter in (17) demonstrates quite a 

\ 4 _ 

sophisticated concept of what friendship is, 

17). 1/24/82 
; bear Yvonne^ Hi I like ^you and your a 

sjpeciai friend to me and nobody else is. And 
I like you very very much and I Love 
you as a friex^d. I will like you alwayi • 
, • even if we fight even if yota mad at 
me I will alwayi like you and love ' 
you .\ "Love you yvbhhe and I don't care if 
; .you iagh either^ ^ 

iiOve yqu al^ys Cindy (Ms R, 4) 

Such demonstr^tivShess is by no 'means characteristic* only 

of the older girls^ aslKTieves' letter in (18) shows.' 



• and i sent you This Letter • ' 

because i love you » ' 

so mutch 

(Nieves) CMs G, 2) 
(Note the Spanish influence in Sieves' speiiing 6f 'me': mi.) 

it is interesting to note that affirmations of friendship 
did -not occur in the oral language of these children daring 
observations of their face to face interaction. Friendships 
are negotiated^ maintained > broken, and renegotiated in a 
-myriad of ways in the course of the day's activities, but 
strong affirmations of friendship, as illustrated here, seem 
to be limited to letter writing. The question arises as to why 
they are so pervasive in children's letter's.- While there a^e 
no conclusive answers* several possiblities are available.^ 
The first, and perhaps the roost obvious takes this line of 
thinking: children write letters' in. order to get letters in 
return; saying something nice is likely to ihsprire a reci- 
pient to write back; an affirmation of friendship is &bm6- 
thing rtice. There is no doubt some truth to this line of 
thinking, but it does not go deep enough.- * : 

often in children's behavior there are evidences of pre- 
cursors of adult behavior. Child forms evolve into aduit 

forms as children make jeneraiizitions, and test and re'fine 

_ - - * . 

them. Since such direct affirmations of friendship do not 
occur as the sole language function in. adult letters, it ' is 
reasonable to ask what adult behavior children might be ap- 
proximating with their affirmations of friendship. Typically 



adults Write letters about mutual interests^ topics that grow 
out of a shared framework of experience. Might it not be true 
that children, too, are searching for topics of mutual inte- 
rest, and that affirmations of friendship focus oh the most 
accessib te candidate : you and me? That is, you and me in our 
entirety, the whole being easier than the parts, the whole 
person being easier to focus on than his or her attributes • 
It seems that affirmations of friendship might be the most 
available way to connect with a person through writing for 
writers who have not yet gained a sure sense of control over 
the medium. For these writers, too, a letter is a gift with a 
message. The message is important, but the giving of the 
gift, with the hope of receiving one in return, is more so. 
hn affirmation of friendship in a letter, then, is a gesture 
which allows children to connect in writing from the start. 
It provides a way of taking a turn, giving \the recipient 
something tangible to indicate that the tufn is now his. 
Later it will be refined and broken down into a variety of 
less global, more adult-like functions. 

2.2 Other Uses of the_P-Qa£aJLSy3t:am- among Peers. In 
this section the concerns or topics children write about to 
their peers form the organizational basis for an examination 
of the language functions they employ. Interpersonal rela- 
tions is the overriding concern among peers and is considered 
first, followed by school and free time activities. 

Much of the strictly interpersonal writing takes place 
oetween girls. Compliments abound as children focus on wri- 
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ting something that will inspire a response. Zoraya's Letter 
In .(i) starts off with two compi iments . 

i) lO-iO-81 
Querida Liii 

tueres bonita y tienes bonito 

peip. _ y me gusta jugar contigo a 

tetherbaii . mira ia estampilia 

si te gusta me dices y man 

dame una carta 

(pic) 

Love 

Zoraya P (Mr. D, 3) 
(Dear Liii 

you are pretty and you have pre tty 
hair. and_ I like to play 

tetherbaii with you. look at the stamp 

if you like it tell me and send 

me a letter 

Love 

Zoraya ) 

As Zoraya gravitates toward a request for a letter from Liii 
by giving her a specific task ("took at the stamp tell me if 
you like it"), it becomes reasonable to infer that her intent 
in paying Liii the compliments is, at least in part, to con- 
tribute to the effort to get Liii to write back. "Say some- 
thing nice, if you want a response." 

^ _ 

The intent^^of Alma's compliment in (2) is more difficult 

to infer. Pe/haps her entire letter is really an affirmation 
of friendshi/p clad in a compliment. Certainly Alma's inex- 
perience a^ paying compliments shows. 

2) 1-13-82 
Dear Zoraya P. 
I like your dress 
because _it's like my dress 
and my dress is red 
and your dress 
is yellow 
(pic) 

Your friend 

Alma D (Mr. D, 3) 
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in Julia's letter in (3), there is a cumulative effect in 
her three compliments at the end, as she progresses from the 
merely descriptive to the superlative. 

3) September lO 1981 

I like you 
missy y you are 
good to me — 
I like to play with 
you oh the swings 
with you • 

Missy you are cute 
Missy how did you get 
so prite 

your the cuteest girl 

(Julia) (Mrs. F, 2) 

in (4) Julia uses first an affirmation of friendship, then a 

simple yes/no question as to whether or not her addressee is 

her friend, then an invitation, and another affirmation of 

friendship, aii in aid of cementing the friendship. She 

follows these language functions with some information about 

herself, the intent of which is not absolutely clear. 

4) _ _ 9/29 

Dear Susy 
I like you very 
much^ are you 
my friend Susy 
1 what you to 
come to my House 
Susy V 

I like you very much 
I am seven years old 
my favr ite animal 
is a tertle 

Love Julia (Mrs. F, 2) ^ 
Perhaps Julia's teacher or someone of influence in her life 
h,as told her that writing about herself is an appropriate 
thing to do in a letter, and she is giving it a try. She 
wrote part of this same information, that the turtle is her 
favorite animal, to her teacher, too. 
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Just as they write about being friends in their letters, 

girls aJjso write about not being friends. (5) j.s again from 

Julia. 'Here she is seeking friendship, as she has before, but 

in this instance she is considering why she might not be her 

addressee ' s friend . 

5) _ _ _ 12/4 

Dear Delfina 
I like very rtiuch 
wi 11 you be my f reind . 
I like to play with you . 
I am seven years 
old. i know why your 
not my Freind becuse 1 am 
littleer. than you 
I kilow that I * m only 
seven 

Love 

Julia (Mrs . F, 2) 

Julia's addressee in (5), Delfina, is older than Julia and a 

grade ahead. Here it seems that Jaiia's purpose in telling 

Delfina that she is seven years old is not so much to inform 

her as to explain why Delfina doesn't like her better, and 

perhaps to imply that size and age are not justifiable reasons 

for a lack of friendliness. 

Some girts write not only about their own friendships . 

but also about the friendships of others. In (6) Judith 

wants to control her addressee's choice of friends. 

6). 3-30 

Dear Shirley 
ta estas Bonita ' 
y Shirley no 
seas a miga 
de otras ninas 
solo de Beatriz 
y yo _ 

Love 

Judith (Ms R, 4) 
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(bear Shirley . 

you atre pretty - f^*^^ 

and ^Shirley don't ' ^ 

' be _frierids . * . ' ^ . 

with other girls. 
* only with Beatriz 
* and "me ' 

Love _ . ; ^ : 

Judith) 

(Notice that Judith* s opening and closing ^re in English. 
. sometimes bilingual or Spanish speaking Students who are lear- 
ning English do just^the reverse, opening and closing in 
Spanish and writing the body of the letter in English. Clear- 
ly these children perceive of a letter as having distinct 
parts.) The^ friendship Judith wants to organize^ is a trium- 
virate made up of Shirley, Beatriz, and her. Others are to 6e 



excluded'.! v 

Occasionally girls are more explicit ab6ut who an addres- 
•see is to not be friends with. Such is the case in Yvonne's 
letter in (7 ) . 

7) March 3 ' ' 

Dear Lizzy " * 

I tJiiriK that you are a very good 
friend arid I have Sfotice that you 
are not Melissa friend and eather 
is Patricia or me and I think 
^ that is the best thing 

Love ► 
Yvonne (Ms R, 4) 

• Such writing demonstrates a type of behavior educator^s^ do not 

want to nurture. Certainly the ground rales that each teacher 

lays for letter writing would advise against such unkindness. 
__ • _ ^ « 

Hpwever, it seems important to acknowledge that this sort of 

•writing does sometimes occar, and that it expresses feeliags 

that will be manif est in other forms' if they are not* v^ritten. 

An occasional unkind letter does not constitute a reason to 
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stifle the privacy or freedom of choice children have in their 
letter writing^. 

It may even be true that if children feel free io exjpress 
the worst of what they feel, they can then explpre the full 
'^range of their feelings in the letters they write. In (8), 
for exampl#>: Patricia makes a cbmpiaint and then goes on to 
affirm her friendship with her addressee. 

8) 3-3 f * 
Dear Lizzy 

?_^9't ^i^f' you when you 
seit (cheat) in thrreball and I like 
you when you play with me 
and i hope you will be in 
mycalss in my nast caiss 
and now good-by Take 
care, writh liack 
Love 

Patricia j(Ms G, 3) 

_____ — _- — _________ _ ^ 

Similarly, it is possible to express regret in order to keep a 

friendship going, as in' (9) and (10).- 

9) Dear Sbnia 

I am sorry what 
* I did that day 
' , I like you for a 

Qest frend. _I hope 
I you like me for 
■ a Best frend 
I like you o>rk. 

Missy (Mrs. F, 3 ) * 

10) 1/21/32 , • 
iPat) _ < 

I'm sorry for what! said and 

thanks for the candy. It is good 

andfr really am sorry and I 

hope you will forgive me for jf/hat 

I said and I like you a loW^*^ ^ 

• your ^ < ^^ 

freind 

Liz (Ms R, 4) 

The purpose of writing letters is not only to say what is 
easy, but also, maybe, what is hard. 
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It is not to be suggested *that only girls engage in 
■writing that Is soldy concerned with interpersonal relatiort- 
ships. Boys do it, Xioo, but hot as much, in (11) and (12), 
respectively, Jose and Julio seem to be selecti^jg characteris 
tics of their friends that stand out to them. Both letters 
are descriptive and, in a se^se, nohengaged, . 

11) _ ; 1/18 

% Dear Glen ^ 

Glen you are a bad boy you are 
'a gobd friend and you are a good 
^ dodg^ball player and good-by glen 
Jose A (Ms R, 4) 

12) 1/21 

John • 

you are funny 

and you are my freihd 

and 'you like Spain±sh dogebaii 

(Julio) (Ms R, 4): * 

Most of the writing that is really about interpersor^ai 

relationships is either between girls, and about girls, or 

between boys and about boys, in' twb of the classrooms where 

the research project was conducted, it was fashionable to be 

interested" in the opposite sex, and in two it was not. And in 

the two classrooms in the first category, the interest in the 

opposite sex was appare^^^^in^J;^ cfiildren's letters. in Mrs. 

F's room, for example^ (13) was written. ^ 

^13) _12-9-81 

Dear Wendy • 
bo yoa like 
Rodney I like 
him i hope 
you Do like^ 
him. all the 
girls db_ But. sonjta 
^ likes Gabriel 
^ from ./ : 
No Tes Missy ,(Mrs. P, 3) 

_ at * 

29 



Missy asks her question of Wendy at the outset and later 
repeats it. {Asking if the addressee likes a particular person 
?^<^i^yfiPlyi^a^^^t^^ -in the: af f teaatxve or nega- 

tive is a popular custom in Mrs. P and Ms R's rooms. This is 
a method of treating th^ posl^al system as if it were informal 
note passing, j.n which the samfe note gets passed back and 
forth.) Missy's letter provides some information as to Rod- 
ney's standing with^the girls in Room F. Then Rodney's 
letter in (14) provides gome information as to where he stands 
amidst all his popularity. 

14) ^ 12/1/81 ^ ^ \ 

To kose from Rodney 
' Dear Kose how are you 

Tell spnia __Dus she Loves 
Gadriel I She dus Tell 
her why dusent she Love 
me better then Gabriel 
If she Love Gabriel better tell 
her thet im_ going |to get Gabriel 
i Love Sbnia ' 
To Kose 

(Rodney) (Mrs. P, 3) 
(Note Rodney's two uses of 'tell* rather than *ask'. He 
provides evidence for Carol Chomsky's (1969) finding that 

children over-generalize^ their use of the verb 'tell' before 

^ __r_ 

they acquire mature awareness of the distinction between phe 
two verbs.) - After Rodney.' s formulaic greeting, he makes a 
request of Icdse to get some information for him. Contingent 
upori the answer to this first question^ he requests that Kose 
get some more information for him. And contingent upon the 
answer to this question, he asks Kose to convey a threat for 
him. Then he tells hc>w he feels about Sonia, which, in ef- 
fect, is an explanation for everything that preceded. As well 
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as writing about Sohia* Rodney also wxxtea to her a few times 

during the year* (15) provides an example, before they became, 

in their teacher's words, "an item/'^'in Room 

15) ^ 10/13/81 
y sbnia 

Dear sonia 1 like you 
if Roul hits you tell 
mfe and if any body 
hits you I will fet them 
(pic) 

(Rodney) (Mrs* F, 3) 



JLater, Rodney wrote Sonia one or two short love letters. 

In Room Karla and Joseph are interested in one 

another, 'Karla being the pursuer, and Joseph the sometimes 

reluctant pursuee, Joseph's interest in girls is apparent in a 

letter early in the year to Danny, shown in (16)* 

16 V October 8 1981 . 

• ( Dear Danny 

. * Y-^did you like when 

the girls were 
. chasing us. x 

from „ 
Joseph <Ms G, A-3 ) 

K^ria'is letter in (i?) is undated, but the issue of chasing is 

still certainly pertinent. 

17 ) -Joseph - ; 

Josepti I am . 
going to ^ 
shaes ( chase) you** 

if you do - 

. what we said 
to do we wiii 
not shaes you 

(Karla) (Ms G, A-3) 

Here she threatens Joseph with pursuit. (Note Karla' s spel- 
ling of ''chase.' Because the variety of Spani-sh she speaks 
does not haye the £h sound, while ^ does have the very ^imi- 



lar 'cfi'^ she is having^dif f iculty determining just Where each 

- ^ . - J- ' 
sound belongs" in English* As for the vowels, she knows which 

ones belong in 'chase,' but she hasn*t; mastered the final e 

generalization that would tell her where they go.) 

During the last month of school^ Karla and Joseph actual- 

ly correspond with each other, (see Section 3.4* Number 24 for 

:_ 

the letter^.) Karla complains that Joseph doesn't write to 

her just because she is a girl, and he acknowledges that she 

is essential J.y correct, he does not want to be the target , of 

embarassing. remarks. The postal system provides an additional 

arena in which boys and girls can -explore their relationships 

with one another. 

_ __ _ _ ^ 

Among academic or other school-related concerns, » writing 

letters gets written about quite a bit. Sometimes the concern 

is with getting a letter in return , as Octavio's letter in 

(17) demonstrates i 

17 ) sept 17 

^ Estimadb 
Alejandro 
te traigd_. esta 
carta -porke 
/ ^^'^s mi mejor 
prirao 

te mando\esta 
carta paraque 
«me mahdes tu 

una carta *^ 
(Octavio) (Ms G, 2) 

i Dear 

Alejandro •_ * ^ 

I am bringing you this 
letter b(^cau^e 
you^are my b^st • 
cousin . 

i am sending you this 
letter so that 
you will send me 
a letter) 



32 



Among the youngest writers, like bctavio, it is likely that 
writing letters about writing letters is a kind pf contex- 
tualization of the activity* It is the natural thing to write 

about, becapse that is what is happening, Octavio is absb- . 

^ . \ 

luteiy open and direct about his reason for writing to Alejan- 
dro. 

In (18) Caridad's talk about writing letters seems to be 

used as evidence for the existence of her friendship with 

Ruth, part of the affirmation of friendship, 

18) 10-81 - 

Dear Ruth j 
i like you becaj/se you are 
hice_ tb_ me and -^ wrote 
you back and i *khow you 
wrote me. the End and good by 
(pic)_ ' , 
Love 

Caridad M (Mr. D, 3) 

(it is earidad*s custom to tell her addressee why she likes 

her. See Section 2.5 for a fuller discussion of Caridad's 

use of the postal system.) 

Alma focuses on th,e appearance ot ^ letter she received 

from her fourth grade friend, Debbie, in (19), and gets swept 

into the spirit of complimenting her. 

19) _ 9-l(S-81 

Dear Debby tank you 
for your cart I lik it 
it was beatiful an you 

^®^tifyi to becouse you ' 
always Play ^W^K,^me. 

(pic) : ^ 

> You friend - ' . 

(JUma) (Mr. D, 3) 

(Alma's spelling of 'thank' is influenced by the variety of 

Spanish she speaks, which 4ofes not have the th sound that 
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English does. She may well have Spanish 'carta" in mind^in 
her spelling of 'card.' For bbher inigtahces of her nonstan- 
dard spelling, it is difficult to be sure whether the in- 
fluence of Spanish or difficulty with Uie intricacies of 
English spelling JLa the cause. In some cases both arc, no 
doubts operating.) 

Debbie's return letter, ir (20) expresses thanks for 

Alma's letter and corrects her on a matter of spelling. 

' — "-^^ 

f 20) Sept 24 

bear Alma 

Alma tank you for the cartd you gave 
. _ me and "you don't spell my name like 
> this Bebby you spell my name lilc'e 

this Debbie I will give your teatherball 
back Sunday 
^ : good by _ _ 

x you Friend 

' Debbie (Ms R, 4) 

In (2i) Judith tJianks Shirley for her letter, tells her 
she likes it, says it was pretty, refers to what Shirley said 
in it. about how she was^ tells Shirley again that she likes 
thfe letter, and jisks for another card, jplease. The whole 
letter can be regarded as an extended affirmation o£ friend- 
ship. 

21) 3/il 
Shirley 

querida Shirley yo quiero 
a ser tu me Jbr amiga 
grasias por tu carta a mi 
me gusto^tu carta 
esta ba-;^muy Bonita 
corao est as tu yo 
esto rai^ bifen 
y tu eh tu carta me 
dises que estas bien 
Shirley me "gusto tu 
carta muchb aheirley 
me escribes otra 
carta por favor 
By 

» 
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Judith V (Ms R, 4) 

(Shirley _ ? 
dear Shirley 1 want 
to be ydur_best friend 
thank you for your, letter 
I liked your letter 
it was very .Pretty 
^hbw are you ' . 

I am just fine 

andyou in your tetter 
tell me that you are fine 
Shirley I liked your 
letter a lot shierley 
write me_ another 
letter please 

By ' \ 

Judith) 

Alex received a long letter that he liked from James (See 

•i 

Section 2.4 for a discussion of the nature of Jamas' use of 

the postal system.) and wrote (22) a month or io later, per- 

haps in response. 

22) _ 9/17 
bear 

James I ^^pe 
you send me 
more and . 

more letters . : 

1_ like you 
(A-lex) CMrs. 3) 



in (23) Joseph registers a complaint ^ in a somewhat 
indirect manner • 

23) . October 3 

- ^ Dear Manuel ' 

I don' ti Now wh^. 
, you dont write 
back to me • 
I wrpte 2 

letters. . 
(pic) . 

trom ^ 
Joseph (Ms G, 3) 

Clearly getting letters is a major concern among uses's of t^he 

pbstal system, and that goal in itself is reason enough to 

35 " ■ : 
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write a< letter. 

While the postal system is ^art 9f the acadeniic program 
at Golmar, the manner in which children write about it, com- 
pared to the .manner in which they Mrlte about other academic 

subjects, sets it apart from the rest of the curricuium. There 

i 

is a sense of urgency in tOle sending and receiving of letters. 

Furthermore, in contrast to the many letters about yrritihg 

letters, there are very few, among peers, ^bout specific 

academic subjects. in (24) Cindy is writing about a writing 

test the fourth grade class took. Tfte fact that she found the 

.. .. ' _ . * . • . 

event worthy of a letter suggests the significarice it has for 

her. ' ' . 

24) . Dec 14, 1981 

Dear Yvonne 

When I tobk the Jheart test I wrote 

about when i had tg go to the hopsital 

because the wood in my foot. What ^ 

did you write about? 

Love always 

your friend Cindy (Ms R, 4)- ' 

in (25) Liz complains, and perhaps commiserates with her 
addressee. 

25) (Susan) f ^ ^ ' 
I hate math quizes dayda? 

1 mean I relly hate, math quizes 
We aj-e going to' work in your 
commeits 

by _ _ 

Lxz (Ms R, 4) ^ ^ 

Among the fourth graders, dames* too, writes about academic 

subjects^ (Again^ Section 2.4 is focused exclusively on James'. 

use of the postal system^) Among the younger children, 

J ' / 

Maria's letter in (26) provides a rare excimple o£ focus on ah 
academic subject among peers. 



26) _ June 18, 1982 

Dear Yeseriia 
how were you I'm 
good at spelling you 
are to very good at 
spelling by ye sen la 
your frind 

Maria A 

It may bie that Maria is bragging about her spelling ability, 

bat it seems more likely that she is identifying something 

that she and her addressee share, the fact that they are both 

good at spelling. Thus what looks like a compliment may 

actually be the other half of tY^is identification process. 

Just as there is a limited amount of writing about 

academic subjects among peers, so is there a limited amount of 

writing about other school related concerns. When fourth 

graders are "off track" at Colmar, that is, on their three 

week vacation following nine weeks of school, they have the 

opportanity to work at school as tutors, helping younger 

children. This is what Liz writes about in one letter to Pat, 

i:^ (27). . 

27 ) pat ; 1/21 

do you what to be a tutier 
and i what to be one - 
and Melissa whats to be 
a tutier . 

" Liz (Ms R, 4) 

It ts also possible to work in the cafeteria, as Yvonne writes 
about in ( 28 ) . 

28) 9/22/81 
Dear Beatriz 

thank you _ for sighning up to work 
in the cafeteria I hope you like 
working in there. on Friday lets 
sighn up 
Love 

^ Yvonne (Ms R, 4) 
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In (29) Sandra (expresses great pleasure at having secret 

knowlecige of the date of her teacher's birthday. 

29) 3-15-82 

Dear Regina 

On ty me and you now 
when is Mrs. F's 
birthday. Don * t tell 
nobody ok. You are 
my best friend 
(pic) 

Don ' t tell 
nobody o . R . 

Love , __ 

Sandra (Mrs. F, 3) 

Sandra's concern with keeping the matter secret is clear with 
her two directives. Her affirmation of friendship is designed 
to secure the secret. A best friend does not reveal such 
important mat^-ers . 

in Section 2.1 it was demonstrated that the first elabo- 
rations of affirmations of friendship a:re often statements 
that the writer and addressee play a particular s<^ort or game 
together. vmether school related or^ not, sports and games are 
written about frequently, when '^r. affirmation of friendsnip is 
not the main focus of che letter. The boys play and write 
about kickb. J 1 and dodgebaii, v;hile the girls are most inter- 
^.sted in trethe tall. Nieves' ietter in (30), which focuses on 
kickball, illustrates his characteristic effusiveness. 

30) October 1981 

Dear So^eph Im 

so Happy if you Play 

wath my on 

Recess ckikbaii 

a nd Im going to di 

on your tiem Thanks . 
for the leter 

(Nieves) (Ms G, 2) 

(A nuiuber of interesting points could be made about Nieves' 
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spelling. it Ijas some stfikingiy nonstandard features, some 
of which riaflect his native Spanish ahcj otffers of which bes- 
peak his .conscious efforts to maste.r some of the quirks of 
Engiishi Particularly noteworthy is 'ckikball;* he knows 
about the ck combination, but he hasn't yet mastered where it 
occurs . ) i 

Also on the subject of kickball is Joseph's letter to 
Raul in (31). Here Joseph compliments his addressee and 
issues what is probably intended as an invitation in the form 
of a yes/no question. He also requests a letter, in return, 
suggesting that getting a reply is an integral part of his 
purpose in writing. 

31) October 1981 ; 
bear Raul 

you are a good kicker. 
Do yod want to play kickball. 
Please writ back 
From 

Joseph (Ms G, 4) 
In (32) Andy seems to be waxing philosophical about the 
outcomes of both soccer and kickball games. 

32) . 11-30-81 

Dear Ruben 

yo y tu jugamos 

soccer y tambien c 
jugamos kickball 
y alguhas^ yo gano 
y algunas tu ganas 
/ y tambien hay empate 

tu amigo 

Andy H (Mr. D, 3 ) 

{Dear Ruben 

I and you play 

soccer and also 

we play kickball 

and sometimes I win 

a nd some t ime s yo u wi n 

and also there are ties 



your friend 
Andy H) 



And in (33) Bobby gives Jose a suggestion about how to play 
dodgebaii . 

33 ) Jose 

Why in Dogbaii you allwes 
Duck Just let them get 
you out ok 

By . 

Bobby (Ms 4) 
yes 

it is not clear why Bobby is telling Jose how to lose the 
game . 

Iri (34) Liz combines a concern with tetherball with some 

other school related matters. ger complxmeht on Melissa's 

ability at tetherball is followed by a statement about her own 

ability, which establishes a rather competitive tone. 

34) 9/22/81 
Dear meiisa, 
you can play 
tetherball reall 
good, and _ 1 can 
allmost win you 
out I and melissa 
what level are 
you on . I * m on 
ieve 4 melissa t 
1 like work 
in the Learning 
Center i wish 
you could, work 
wiht me please 
write Love 

back Liz (Ms R, 4) 

Melissa! 

Liz carries the competitive spirit over into the subject of 
spelling, where she asks Melissa how she is doing. The re- 
peated exclamation point indicates Liz's confidence in her own 
standing. Her final statement softens the competitive edge and 
serves to affirm the friendshhip. 

o 
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Miguel's letter in (35) ±s another that combines focus on 

a spprt with other interpersonal concerns i' 

35) April' 14^ 1982 

bear John 

We are^ going to play Hockey ^ 
today.^But that still does'nt 
mean im not going to get back 

at Micheai. Micheal shouldnt j 
do bad thing. 6oh ooh 
by I have to leave 

(Miguel) (Ms R, 4) ' 



Implicitly on the subject of sports and games, but 
explicitly focusing on interpersonal relationships are . 
Rodney's letters in (36) and (37). 

36) . ' 1-18-82 , * 
Dear Alex 

you pass our gang 
your a leader 
. you *and Gabrie^. ' ^ 

- ' and me and Kose 

I will tell you \ 

has in are gang^ * 

me Kbse you tuis 

Gabriel: Christ 

Bqtch Phillip and 

\ you pass 

#1 . 

(Rodney)^ (Mrs. F, 3) 

37) i-19-82 
. Dear Alex 

will you take 'over ^ 
leader for me if I'm 
not her 
(^ic) _ 

(Rodney) . • 

in (36) Rodney is welcoming Alex into the* gang and informing 
him about it, and in (37) he makes a request. The dates on 
the letters indicate that focus on a particular concern can 
carry over from day to day'; Rodney has a customary face that- 
he draws; I rather than signing his name to his letters. 
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In (38) Jose asks to borrow one or another of Roberta's 
games.. 

38) January 
_ 12--1982 
pear Roberta 
Roberta iP you 
could bring the 
Football gcURe 
or the hocky 
geune cbu^ci 
you lend me ; 
your Foot ball 
score game 

^ you are a , 
nice girl . 
let jTie and 

RoBert and Glenn ^. 
your Firend ^ 

•\ Munch (Ms R, 4) 
it is natural to wonder if Jose's COTipiiment is not a fairly 
obvious effort to get Roberta to. comply with ..his request. ~ 
Munch or Munchy is Jose's nickname* ^ and •'he wanted to be 
associated witl) it here. 

Sports and games blend into 'other free time activities. 
Irt (39) Jose is writing about a boxing match, coming up on 
television that evening. 

39 J September 1981 

^ Dear* Miguel " 

Migtaei Who do you 
• go for in the fit 

today In the riigth i« 
I go for Herns i 

bet you go for Sugrfe ^ 
LKjnr, We do not no 
Who is ging to 
win iyra going 
to see it 
r in my houes 

* Good By. v - 

your friend 
Jose (Ms R, 4) 

Among free time activities* plans for play activities are 
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^important to Write about i in Missy *s letter in (40), concern 

with interpersonal relations is closely interwoven with ideas 

for how she and Sbnia might get together i * 

40) pear sonia 

are you ray friend i 

be your 
friend^ If you want 
me to go to your 
house i will ^ can you 
to to my house v^en 
it stops raining. I will 
piclc you up if your 

SOiti lets ybu__go_ 
b you like Wendy 
yes or no. i like 
Ci_ O you 
ve.ry very 

much ^ • 

Eiove 

Missy (Mrs. F, 3) 

- _ - - _' - - > ' _ ^* 

Delfina's letter in (41) is quite similar to Missy *s in that 

the suggestion for how they might get; together to play is 

prefaced with a question as, to whether her addressee is her: 

friend. • ' I • 

» • » - * 

41) dear^ .' ' 

- Wendy are you my friend . 

yes or rio can you go 
GL CH /t.o my house 
i 9^^_9^_^?wn your house 
I'm staying over j^our house 
o.ki I like you wendy ' 
last hith rother het me 
and i coddeh't Br ether 
^ / it was sade £ was c^ihg 

Love _ * 
cDelfina 

» 

; '. ^ ' 

After. her offer to visit Wendy and spend the nighty Delfina 

affirms her friendship with Wendy, and then cprif ides in her 

about being hit by her brother and having the wind knocked out 

of. her . ' • ' 

Going to the library' is another free time activity, which 
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Yvonne writes about in (42). 

42) _ 3/11 
Dear Cindy 
hovr have you 
been e^k your 
mom again if 
you can go to 
^he liber y_ on 
Wednesday but 
please don't 
ask your father 

Love 

V V Yvonne 

Major holidays^ especially Chrxl^as, receive a lot of 

attention in letters as they approach, as kose's letter in 

(42) illustrates. 

'42) 12-10-81 

, Dear Rodney 

how are you what are you 
going to get for Christmas 
i'm-getting a racing track 

good^-Sy™--._ — 

SOS #1 

(Kose) (Mrs. F, 3) 

As well as curiosity about family Christmases, children are 

also concerned with giving gifts to one another, as shown in 

Rodney's letter in (43). ' * 

43) 12/16/81 
Dear Delphiha 

thaks for the rubecub 
I like for a friend 
i^will get you sorathing 
for Christmas goodby 

(Rodney) (Mrs.F, 3) 

Other special events are occasions for iettets/ and 

going to Disneyland is certainly one of theso, as Miguel's 

_ _ _ c 

letter in (44) illustrates. 

44) May 27, 1982 
bear John 

i cant wait for Jane 3, 82 
that „ is the day we go 
to Di'sneyland it is 
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going to be fun and 
if we get Ibst th^it 

- — wurld^-rbe real fun 

Yoiir friend 
/ ^ 'Miguel (Ms R, 4) 

When a child must move, the separation is an ordeal both 

for the child moving and the friends being left behind, Liz's 

letter in (45) deals with Patricia's impending move. She both 

focuses directly oh her feelings and talks about- free time 

activities that are of mutual interest to the two girls. 

' 45) _ _ NOV 23/ 1981 
pear Patricia , 
I*^m glad you are still 
hear . Because I tike you 
aiot. And I; don't Whant - 
* you to go because you 

are my Freind. ahd i_ 
like you very much ahd 
I don't whaht yoii 
to go, did you 
. see Mary Poppins \ on Sunday 
night because^ it ^ came 
on at 8:00^ and was 
Funny, I made some 
dogs and th^ two 
pretty whants are you 
and me. ' 

Love 

Lizzy 



In writing letters to their peer 3, children use the 
postal system as an added dimension in the carrying oh of 
their social lives. Among the less experienced writers/ the 
strain of writing limits what gets put down on paper. As 
children's experience with writing increases/ their letters 
become more and more reflective of the full range of their 
concerns in their reiatibhships with their peers. 

> • 

2.3 Letters to Adults. This section approaches child- 
ren's letter^ to adults in the same manner that their ^letters 
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to peers were considered in Section 2.2. fhe topics or con- 
cerns written about form the brganizatiohal basis for ah 
examination of the language functions employed. The majority 
of letters to adults are" concerned with interpersonal rela- 
tionships and/or academic matters. And it is perhaps not 
surprising that the most common language ^notion is the 
compliment. There are good reasons for demonstrating defer-r 
ence to those in power. 

Among the less, experienced writers wifiting about inter- 
personal relations^ the expression of one simple compliment 
can be difficult. Ih (1) the part of Octavio* 3 letter begin- 
ning with the unstruck cwat**^* because' is written in the class- 
room aide * s hand . ^ • 

1) Dear Mrs- G 

you are the best 
Teacher beeaaee 
because you are nice 

(Octavio) {Ms 2). 

it may jj^ell be that OctaviO: spent hip entire post office 
center time getting up to the 'because' part and asked "for 
help in completing his thought before clean up time. Since he 
had addressed the letter first, he was able to finish, al- 
though he did not get a chance to sigh it. 

- - - 

Karla, in (2), had an^easier time. 

2) Sept 21 1981. 
Ms. G 

Ms . G 

. I like you i tinke 
yuo are the 
best ticher 

(pic) # ^ 

Ms . G * ' 

karla (Ms G^ 2) 

In an important sense children' s expressions of liking or 
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i^ving their teachers are no different from the affirmations 

of friendship discussed at length in Section 2.1. Yet it is 

clear, from the implied expressions of reverence that are 

present in their explanations of why they have strong feelings 

about their teachers^ that these children sense the social 

distance between their teachers and themselves. As expressed 

in (^), Karia assigns Ms G's excellence in the superlative • In 

(3) Patricia focuses on her teacher's relationship with, or 

, atter^ion to, her personally. 

^ 3) Dear Mis G 

I like you so 
much; because 
you j&re'a good 

teacher with me ' * 

(pic) 

Love 

Patricia (Ms G, 3) 

In (4) Zoraya identifies a particular thing that her 

teacher does that has special meaning for her • 

4) Sept. 21/ 1981 

bear Mr i 

you ar 'my best teacher , 
because you play with me. 
ipic) 

<r love • _ 

Zoraya P. (Mr. 3) - 

While it is not impossible that Zoraya is demonstrating parti- 
cular precocity by'' observing her teacher's ability to get down 
on his students' level, it is more likely that her letter does 
not reflect that level of thinking. There are a nunSer of 
similar letters to teachers in which the student does hot 
demonstrate awareness of the distinction between student and 
teacher roles. This is not to suggest that these students* do 
not have this awareness, but rather that their writing, in 
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these easels^ does hot reflect it. 

While, the letters in (l)-(4) are all written fay children 

who wrote to their teacher only occasionally through the 

school year, there are a few children who either made it a 

regular hibit to write or went through a short period of 

wzritirig frequently to their teacher • Becky is a student in 

the former category* Frequently during the year she wrote 

letters that varied very little from (5). 

t 

5) Dear Mrs P 
I love^ you - 
you are nice 

Love Becky (Mrs. F, 2) 

Most of £hese letters are undated, leaving little possibility 
of determining when they were written in relation to some much 
longer and more complex letters that Becky also wrote to her 
teacher. In (6) there is evidence of the very important role 
Mrs. F may play in Becky's life, 'and'^f the fact that the 
postal system, may provide Becky with a means of expressing 
this importance, 

6) 9/29/81' 
Deaf 

Miss P 

I Love you very 
much and I whettd 
wbud Like to 
have ydii as 
my mom Bee use 
you are Nice 
and you Can come 
To my Birthy 
Party 
(pic) 

Becky (Mrs. F, 2) 
The date (6) places it early in the year, indicating that 
it is not a matter of ability , but rather of choice,, which 
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induces Becky to write sometimes short knd sometimes long 
letters. Becky is not the only child who mentions the desira- 
bility of having her teacher as a parent. it is impossible to 
know either the seriousness or the actual nature of her in- 
tent^ but there is no doubt -as to the strength of the csbrapli- 
raent. Her invitatioh to her, birthday party ^ "You can come..." 
presupposes that her teacher wants to goi This is not, an 
unusual feature of children's invitations. 

In a sense Becky's invitation to Mrs. F in (6) can be 

_^ ' - - 

viewed as a compliment^ that she likes /her teacher enough to 

. ■ , ■ _ -. . _ _ ' _ ^ _■ * . _ _ 

issue the invitation i However, Becky's writing about inter- 
personal concerns does go beyond corapiiraenting . in (7) she 
gives a directive. ^ 

7) _ March_17 1982 
pear Miss F 

I love you very much. _ . 
how are you doing I'm Doing 

£in^^ tell angel to c wit " * 

shooting and Xlex and Jon 
and Pihimp and Rothey 
and Kose O.K. 

(Becky) (Mrs. F, 2) 

And' in (8) she seems to be doing somjsi perspective taking, 

asking questions of her prineipal as she^ thinks about what his 

lile might be like. 

8) MoKCCh 11, 1982 

Dear Mr K " ' 

How are you Doing? | 
and how is it Being _ | 
a Pricble is ^t Horbell 

Becky R (Mrs. F, 2) ^ 

«• 

Kose is a student in the second category mentioned above, 
i.e^i, tYiap he went through a short period of writing fre- 
quently to his teachei*. Between Septentoer 18 and- SeptenSer 30 
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he wrote six letters to her ^ all of which are -very similar to 
the one in ( 9 ) . 

9) Sept 25 

bear Mrs iP 

How are you 

and i tike you and 
i love you 

-and goddby " * * • 

Rose (Mrs. 3) 

Again with kose, TidWever, it is evideAt that writing a shorty 

sweet letter is a matter of choice, rSther than of ability. 

During vacations, it is Mrsi F's custom to give her students 

stationery and a stamped envelope and to invite thera to send 

her a letter through the United States mail. .For many stu- . 

dents the change of cdntett prompts a distinctly dif;Eereht 

type of letter, as kose's letter in (10) illustrates. 

10) ___ __ April 23> 1982 
bear Mr Si P ^ 

i I'm playing baketbaii and 

my bad is vs his friend , ' ' 

^ jon he wobrk xxxx withe 

him and the sera (score) was 

81 to 20 ray Dad hit ^ 

30 more and all 

I I'm Doing is playing. 

and hlep^ng my Dad ' / 

and hoW^are you ♦ 

and your far^ ley 

in Lahabra and 

when we go in 4 grad 

and we xxxx tell ^ > 

you that w€t want 

tQt Stay in room 
' * P Do we Still ' 

* * go to the Bell high 

school to swim But 

if you won't put„a ' 
, Black dit in Box^yes no 

- a □ 

and if we bo I'm happy ' :^ 

XXXX then . ?r- 

your friend Kose 
(pic) .V 

pji^ese writhe 

Back to me 

5Q • - " 



Whiie Kose's nessage is not always easy to decipher in this 
lett'^-, the range of concerns he writes about and the range o 
Language functions he employs are quite remarkable in compari- 
son to his other letters to Mrs. F- He not only describes in 
■1 general way what he is doing over vacation, but provides 
specific details aboat a basketball game that obviouoly im- 
pressed him. He asks about his teacher and her family, aiid 
exv;res ^es the wish to stay with her when he moves on to grade 
f our . He asks about swimming at Be 11 High School and gives 
I'lrs. F 'yes' and 'no' boxes to check appropriately. Then he 
expresses his hope for an affirmative answer, signs off, draws 
a pi ^^.^re of an eagle (which may or may not represent some 
: 'r.r^ection with the United States mail), and requests a res- 
porAse. Such letters as this one of Kose's hint at some of 
the jonst^'aints which are present when children are writing to 
people whom they see every day, a point which will be tak'?n up 
in Section 4. ft seems tikeiy that for students like both 
P.ecky and Kost^ short, frequent expressions of affection 

are intende : to aLijr; .iieir relationship with their teacher in 
a manner thct- s:it' ,f ■ some of their personal needs. And for 
Becky, who wr M iy such letters to her peers as well, tliey 

3o^-. . ■ :) be her ciefinition of tlie norm for letter writing, from 
^nich she deviates wh-^n there is good reason. 

Frequent ly in letters to t ei r teachers chi Idren blend 
interpersonal with academic concerns. For example, in (11) 
•Julia compliments Mrs. F, expresses affection for her, tells 
iner >iow s :e feels about one school reiir^^.i subject, and liow 
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she feels about her performance in two others. 

11 ) March 10, 1982 

Dear 

Mrs 

You are a Good teacher 
1 £.ike you 

I Love math and you are 

very (Good to me 

But i aia not Good at 

writing 1 Do art 

Fetter 

(pic) 

Love 

Julia (Mrs . F, 2 ) 
(For the 'I's* of "I Like you" and "I Love inath, " Julia drew 
rebus eyes. Her letter was also punctuated with two hearts 
and a smiling face.) 

In (12) Andy expresses gratitude to Ms R, to whose 
ctcrfi.'oom he goes for reading, for her help in that subject. 

12 ) Dear Miss R 

y wich that y was in your 
clas your the one that make 
me ride _ nise you he Ip El iseo 
me, caridad, carlos D, . 

Whit love 

Andy ( Mr . D, 3 } 

(The influence of Spanish is eviur^ it in several aspects of 
Andy's spelling. His use of 'y' for 'I' probably has two 
sources. First is the similarity of 'y' to Spanish ' yo ' , 
which means 'I.' The second is that 'y' is itself a meaningful 
"tittle" word in Spanish, meaning 'and.' The substitution of 



one "ttttie" wor-.i for another is not unusual. Next is his 
spelling of 'wish' with ch; since Spanish does not have v. 
English sh, sound, ch is the closest approximation. Anc: : 
of the most noteworthy Spanish influences , is the spe 11 i 
'reading' with an i^. Using Spanish i_ gives 'reading' the 
correct pronunciation . ) 
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In (13) Maria wishes her teacher's aide we±± for the 
following year, since she has been sick this year, and acknow- 
tedges her help on particular projects the cla-.s undertook. 
Maria is a Spanish speaker who is learning English, and she is 
making a big effort to wr.*_e in English because the aide does 
not know Spanish, 

13) Dear 
Miss B 
I hope 
yoa are 
next year 

to be a±± riht you 
sick on this year 
you _help us in 
bird, MexicOi Hawaii, 

your friend 

Maria (Ms G, 2 ) 

While some of the more experienced fourth grade writers 
are more at: ease with the medium, their concerns are still a 
blend of the interpersonal with the academic. For example in 
(14), Cindy opens with an expression of pleasure at being in 
Ms R's class, then focuses on spelling^ her skill and prog- 
ress, and ends with acknowledgement of her teacher's Kindness 
toward her and an expression of affect! -n , 

14) b^ov 23, 1981 
Dear Miss . R 

I likebeing inyour class 
and I like spelling because 
I do it fast and I ' m going 
to be in level 15 pretty soon 
You are nice to me and I liKe 
you aiot. 

by now 

your student 
(pic) Gindy (Ms R, 4) 

Clearly Cindy feels good about her performance . o.jelling and 

wants her teacher to be aware of it. 
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In (15) Jose opens with a question to his teacher which 

he answers with respect to himself, no doubt with pleasure at 

his academic sense of appropriateness. Then he thanks Ms R for 

her assistance in math, and closes with two compliments. 

15) Jan 18, 1982 

Dear p 

Miss R What are 
you doing I am _ 
ges t writing and 
riding Ms R 
thank you for 
shoing me how 
to do 'math . 
You are a good 
teacher and a ni ce 
lady, 
good-by 

Love 

Jose (Ms R, 4 ) 

(Interpret 'riding' as * reading,' as in Andy's letter in (12).) 
It is interesting that Jose divides Ms R into a teacher and a 
lady, describing the former in terms of skill and the latter 
in terms of kindness. Perhaps he is working on developing 
^ Literary style, or perhaps he has other reasons for separating 
two of Ms' R's roles and ascribing them different kinds of 
attributes • 

In (16) Yvonne focuses on math and the significance of 
knowing one ' s multiplication tables , 

IS ) Nov 24, 1981 

Dea^r Miss R 
My math is very 
easy now that 
1 know my time 
table's. eindy told 
me that her 
sister missy knows, 
all her time table's 
by hart and 
she is only in 
third grade . 
Love 



Yvonne (Ms R> 4) 
It is significant to her that a mere third grader could 
achieve this difficult task. 

The topics and language functions discussed to this point 
present a picture of children's writing to adults .that cap- 
tures its general nature. There is a small set of letters, 
each of which stands out because of something it reveals atooat 
the nature of letter writing at Colmar that has not yet been 
said. 

Ms M is the very popular reading specialist who left 
Golmar in the middle of the year as the result of a promotion. 
It was she who implemented the postal sy item, and she who 
received and wrote more letters than*any other single adult in 
the school. Her basic activities as reading specialist in- 
volved having students who were experiencing difficulty in 
their classrSom come to her for help with reading and writing, 
and visiting classrooms for special discussion occasions. 
While she was still at Golmar , she received many letters 
complimenting her and . expressing appreciation for her efforts. 
She also, occasionally, received letters like (17), in which 
Zoraya, not understanding why her classma.tes had the privilege 
of visiting Ms M, expresses envy and the desire to be selected 
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i7 ) 1-13-82 
Dear Ms M 

I wi;jh you . 
take me to why dp you 
take George and Maria 
tupe? Take me to and i love 
you. 

(pic) • 
Love 
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Zoraya (Mr, D, 3) 

When Ms M left-eoimar, she invited students to write to 
her in her new offices, and she was deluged with mail. There 
were many requests for her to return to eolmar,- as well as 
wishes for happiness in her new position. Several letters from 
one child reacting to Ms M's departure appear in Section 2.5. 
On one letter writing day when I was observing in Mr. D's 
classroom, he suggested that students write to an adult who 

♦v - ^ 

was not in the classroom. Ms M's name came up, and many 

children decided to write to her. Andy's letter in (18) is 

not at ail like the other letters written that day. 

18) 2-17-82 

Dear Ms M, ' 

I_ wich i know 

who you are. Ms M 

Write me back 

(pic) 

Love 

Andy (Mr. D, 3) 

There are several possible interpretations of Andy's letter, 
perhaps he simply means that he wishes he knew her. Certainly 
the social pressure was oh to write to Ms M. Andy's willing- 
ness to write to someone whom he does not know, and to acknow- 

9 

ledge that he. does not know her, is somehow suggestive of his 
lack of experience at letter writing. His tolerance for 
participating in an activity, the customs surrounding which he 
is still a little uncertain is admirable. 

When I observed in classrooms at letter writing time, 
children sometimes decided to write to me. Since my official 
role was to help with any writing ptoblem^, usually spelling^ 
I received many compliments on my abiitiy as a writer/ speller . 
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One letter in which the writer. did not employ the usual 
compliments was {19) • 

19) September 15, 1981 

Dear Jennifer greene,, 
I like lernihg how 
to write so far I have writtih 
one ietter and I Wrote to 
John i wrote td him 
about the Phite. 

Miguel • (Ms R, 4) 

In the picture box Miguel wrote the alphabet cursively from a 

through m and signed his name. The rest of the letter is 

printed. it is not clear whether his first sentence is about 

writing cursively or about writing letter^ ^ but his letter is 

clearly very carefully designed for its recipient. 

Kose wrote (20) to me after he had written four letters 

telling me that he liked me, to which i had tried to tactfully 

respond that i was happy to receive his letters but he was not 

giving me very much to write back about. 

26) Dear Mis Green . 
I like you and 
if ybu have a 
son wirte to_ me 
and tell me how 
old is he and if 
he go to school 
/ does " t 

go to tell that 
to 

(pic) 

(Kose) (Mrs. F, 3) 
Unquestionably, Kose got jny message. Paid a good long letter 

in response. He was resliy td be inspired to something new. 

. ^ 

Vygotsky's notion o?s. the zone, of proximal development can 
explain this kind of ^adiness. with adult encouragement, (it 
could have been^ some other impetus of a social nature) kose 



used abilities that he possessed that would have gone uh- 

' . . . _■! . . _ 

tapped, at least temporarily, if he had bSeh left to his 

customary ways. He needed a reason to stretch to somet>>ing 
new* 

Among the four classroom teachers involved in the re- 
search project, Mrs# F was the most enthusiastic letter 
write»r. Her responses to children often involved elaborate 
pictures, or jokes or riddles. Perhaps related to this, or 
perhaps because of a host of factprs related to Mrs. F per~ 
sorially and to the nature of the operation of the postal 
system in her classroom, she was the recipient of two letters 
which stand out from other letters to adults for their open- 
ness and complexity. The first, in (21), was written at the 
start of the year from a former student. 

21) August 24, 1981 

Dear Miss E How are 
you. I am _fine._ how is your 
class. I bet Thay_ are doing 
good. My work is ^hard in This class 
and Sandra and Shirley sit next 
to me but we sit by boys 
do you know why? Miss R Thinks 
we wont but we talk alot 
more but we doh*t talk all The 
. time, will i have To go 
/ now . _by 
/ your freaihd 
/ Elizabeth (Ms 4) 

As children grow older, former teachers become more like 

friends than current teachers, *yet there remain some important 

distinctions. Liz finds herself in an interesting bind, that 

of wanting to to confide arid possibly brag about gettihgf away 

with "misbehavior," while simultaneously wanting to be a good 

_ , , " _ _ _ 1* 

girl tn her former te'acher's eyes. 
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in (22) Sandra confides some of her feelings about a very 
bif issue in her life, that of moving • 

22) _ 6-1-82 
pear Mrs.F 

We are going to move 

next week but my mom sed 

that we will finish this year 

in this school so that's wy 

1 am happy, but I am 

not going to be here next 

year how that ' s bad news • I 

am going to mis you 

and all my friends. 

But I will, be back to 

this school because I am 

a girl scout so l am not 

too sad but Regina F 

is sad becaus I am movein 

too another house but Regina 

gave me her adress for 

1 can send har a letter 

I mitht send. you a letter too 

Allwise your 

f r iend_ Sandra 
YOU ARE VERY PRETTY 

Sandra has learned that when distance separates friends, they 

can stay in touch through writing letters. The postal system 

has become truly functional for her. 

Not all children write to adults in the school, but many 

do occasionally, and a few do "so frequently. Many stay with 

the usual interpersonal concern of liking and being liked by 

the adult in question, and in letters to their teacher many 

combine interpersonal and academic concerns. There are a few 

instances in which some feature of the writing context 

_ ^ _ . _ _ . _ _ •'*' 

ehc20uraged a child to stretch beyond his or her. usual letter 
writing customs. 

2.4 James. James is a bilingual fourth grader who 
writes, at least at school, exclusively in English. He is 
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described by his teacher as a good writer, and he, himself, 
acknov^ledged his proficiency in Writing during the interview, 
citing as evidence ten good-writer-bf^the-year awards he re- 
ceived when he was in the third grade. As a letter writer* 
James is outstanding for the variety of apparent purposes for 
which he writes. He writes about the same concerns that his 
peers do, but he writes about other things as well, in his 
lack of inhibition, hs calls to rairid Art Linkletter's well 
worn observation, "Kids say the darndest things." He is ah 
observer and monitor of his classmates* behavior, and seems to 
have strong feelings about what they do. Yet in many cases he 
is supportive at the same time that he is critical. 

James is creative in his use of the postal system. He 
makes his own lined stationery on sheets of colored construc- 
tion paper cut to various shapes and sizes. He adds lines in 
the picture box of the standard stationery wh m he finds he 
needs more writing space. For a short while h . .^x.jerimented 
with using three colors of ii^k in a single let ..-r, chantring 
colors cyclically every two, three, or four wore:;' This 
creativity is a reflection of -James* confidence < ^ v^rite.-. 
His contifol of the medium affords him consideraL? ; t f i «; ^ibiixty 
in using it. 

There are sixty letters from James in the data poc\, 
written to twenty-four people. in addition, James' list of 
addressees indicates that he wrote thirty letters which 
were not made available to the project. Why this is so is ^ 
hot clear. While it is the case that ' some of James* letters 
are not entirely complimentary, it is also true that other 
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such letters from James were contributed to the project. 

Another consideration of reievarice here is that Jaunes, did hot 

. .' . _ /.. 

receive nearly as many letters as he wrote, in spite of the 

fact that he has good friends. There are seventeen letters to 

James on redbrd. Perhaps a boy who is such a prolific writer 

is bound to be disappointed with the nuiSber of responses he 

gets because many of his peers are less inclined to use the 

postal system as extensively as he does. Or perhaps James has 

hot learned how to inspire people to write back on a regular 

basis. 

Although Jauttes' use of the postal system is not en- 
tirely representative of his peers, it is interesting be- 
cause writing letters is, appar»3ntly, such a useful 
communicative tool for him. Examination of a representa- 
tive sample of James* lestters permits a look not only at 
manifest topics and functions, but also beyond, to some of 
his assumptions about what letter writing is for^ and how 
it is to be done. 

In July or August* at the bee l.;;.:iing of the school year 
before the NIE project begahi Jamer vfrote the letter in ( O 
to Alex, who had been a clasi3:.k :.^e iri their second- third I 
grade class the pirevibus year and was irow a third grader in 
Mrs. F's room. From this e>::rly p -int zr the year, James 
seems to be comfortable as a >ci.: :* . -rr-nrid ^ . of his 
Ability to m^k.B the medium Work for N - respo. as 

directly to a topic raised in a y^it-:^:: AV: ont (which, 
unfortunately, is not in the data poo J ^ uid v-i^js ( n to 
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reminisce about eventg that tboK place this previous yeari 



pea^r Alex, i got your letter 
you sent rae. You where write 
I am on M-IO. But you got it 
wrong I had to moved to B-2 . 
Do you whant to now why I 
moved^ it beqfiase the main 
billden is being carpet because 
the old carpet, is riped* so 
we had to move to B-2 > 
So thats the story Alex 

_ J^ve , Do you reraemder 
when we us to go to 
bo you remember Miss R and 
Miss G. Remember we played 
Icicfcball and we made Homer uns 
over the hecid. Remember we 
played a game we (with) E-i 
we won tliem. Remember we had 
Cristmas par ty^s- in the class 
room we had a Cristmas ^ ^ 

tree and we had a (all) the 
girls dacneing. Miss R was 
dacheing we the boys. You 
and Rbdett were untieing the 
striig of the Gristmas 
tree and it fell on my head. 
Write dack Love James 

The occasion of being in B-2 while his classroom is being 
recarpeted prompts James to think about his past exper- 
iences there witfir Alex. His use of "bo you remember" and 
"Remember" may j6erform a significant function in the 
writing proc^^ itself jDy helping him stay on target, 
calling up the memories. It seems to be a technique foV 
moving the text along, for getting from one idea to the 
next. It also functions to actively engage the recipient. 
After two u&es of the full phrase, just the single word is 
enough. And after three uses of the single word reminder, 
James* memory of the Christmas party, with all the details/ 
comes flooding in so surely that there is no need to call 
attention to the recall process. 
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Like most boys his age* Jaineis writes about sports in 

his tetters. But unlike many others, James' Concerns go 

beyond the mere fact of playing, or even winning i In (2) he 

is cbhcerhed with the position he is going to play in 

hockey* and the need for practice if the team he and Jbhh 

are on is going to win . ] 

2) March^ 27, 1982 

a rent you happy we 
are going to play 
hocking . Bat there i& 
still one problem we 
do hot kdwn yet who 
is going to play 
senter foword. I never 
play senter foword but . 
I still want to win the 
hockey trofee and we. 
butter pratus hard . 

i think we are - vng to 

lose the trofee . we better 
pratus. Your fri.ehd 
^ James G. 

It is not clear vfhethef or not James thinks he can help his 
team if he plays center forward, but he is definitely 
focusing on what the team must do in order to win* a 
certain lack of prescision notwithstanding. A letter can 
function to inspire team spirit.. (Notice James' spelling of 
know in the seventh line here: "kown" , Previously he has 
written "now". Now, although he has lost the appropriate vowel 
sound, he has supplied the "silent" k, a significant step 
toward the^^ standard spelling . ) 

in another letter written on March 27, 1982, James 
chastises Manuel F. for not showing up at hockey practice 
to help the team out as its goalie. His concern with 
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winning is still evident, and it is apparent that James * 

thinXs it is acceptable to express his anger in a letter . 

flat if he can express anger, he can also demonstrate his 

understanding of fair play. in another letter to John, 

also about sports, he tries to arrange an exchange which 

will draw on both his and John's strengths.. This letter 

appears as (3) . 

3) Jan 11 1982 ^ 

^^^l_yo?_so ( show) 

me how to ^ < 

b€s a good 

dodgeball 

player . I-f you 

show me I 

will show 

£py _^9V to 

kick hard • ^ 

and be a 

good player 
in kickbaii. 
Your my friend; 

Your friend 

James 

With diplomacy, a letter can be used to persuade someone to 

act in one's own interest. 

Vfhile many children make requests of the people they* 

write to> James isf^ more precise, provides more details about 

the context. of the event, than most, in one instance (See 

Section 3.4, No. 4), he tells of his plan to give a ball to a 

friend, describing a mark on the ball and how the mark is 

different from the one on his own bail. In (4) he is 

precise in proposing a small, business deal. 

4) March 15 1982 

Dear Julio 

SLre you going to sell 
/ the rubecic cube, i will . v 

buy you it for • \ 
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a dollar: 

Your friend James 

In addition to sports and games, the acadeiiiic performance 

and classroom behavior of his friends are recurrent topics in 

James' Letters, (5) is illustrative of his concern with 

classroom behavior. 

5) septembe,j 22 1981 

Dear Keith 
why are you so ±asy 
in_ the class when the teacher 
tell you don*t lessen to the 
teacher He res a picture of you iasy 
(pic) 

v."hy do you take oof your shoe at home 
white back love James 

Wh^le Lt is possible to interpret this letter as being quite 

mtical, it i^ not clear at ail how James inte^-'ed it. He 

ight be asking honest questions, or perhaps offering friend: 

advice- When he spoke in ::he interview about how writing 

letters differed from other scliool writing, he said at one 

pr.inti, "...you inake new friends, sometimes you break up with 

ori:.:T friends..." Typically when a child "breaks up" with 

a;. :'ier in a ..^cter, he or she is very direct: "You are no^ 

r.-v- frie.id." r -rr^ are no letters of that sort from -f ..mes in 

- I - data. Jo.. 3S closes his letter to Kei.th h-- asiv..i j hi.L - j 

. r:,, oack, and signs it "Love". "^hc^^; are not tn^^ ,-J-ures 

s.-. , r,e who is ending a f rienrJ -A?p . it seems - -jasonable to 

coriciu :e that ,;ames' int.— t is not cc offenc , buc rr ^her to be 

of help. A 3 7 ,vii iar conclu^; .on is appropri a L tcr -tiui letter 

to Miinuel R. m ';-$), wh-rre -. adendc porf orifo.ice is the focus. 

Jan 14, 

Dear 

Manux I R , how 

are you going tc t In^sh 



your Rreading . I hope 
you finish your Reading 
because your in big 
trouble because if you 
don't finish your 
your things at the 
right time you wiii 
get in trouble. 
You are my best 
friend I ever 
had in my 

ciassroom. You never 
call me names ore 
you never teas me 
You are my best friend 

friend 

James 

The juxtaposition of this strong affirmation of friendship to 
the discussion of Manuel's completion of his reading serves to 
eliminate the iikatthood of ill intent in what might otherwise 
seem offensive. 

The letter to Manuel in (6) introduces another topic that 
is of concern to James, and that is name calling. in three 
letters on this sai:;e day, James wrote about name calling, in 
each case asking one of his classmates why he is called a 
particular name and offering some kind of help jr consolation. 
The lerter to Benjie in (7) illustrates. 

7) Jan 14 1982 

Dear Benjie 
way do they 
call you dog . 
if they call 
you cal 1 you 
benjie the dog 
3ust tell_ the 
teacher they were 
calling ydu 
names . Wei 1 
John got the 
X^retty flower 
so what John 
can keep that 
old flower . 
So what you 
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look better than 
John you look 
i ike Shi er look 
homes. In way 
you are my best 
friend Berijie 

f ri'end 

James 

Here James' offer of help is the ;-u:>jaes tion that Benjie tell 
Che teacher if "they" call him ae.:re5 . He also seems to be 
consoling Benjie about not get-^t, tne :-.etty flower that John 
got by telling him that he loc->cs j'^.^er zhzm John, in fact 
li:<e "Shierlook homes". Althouaii punctuation inr'zcates 

that Benjie is James' best friend "in ws.y'\ .t al so s b 
possibte that the period was misplaced, and that -j ^r.es :.hinks 
Benjie look- ike Sherlock Holmes in a way mistead. Ho^vever, 
it X3 certainly possible that James has in mind a way of 
qualifying his best friendshxp with Benjie. While James 
unquesticr.ably does say things that other children do not, he 
also quite clearly demonstrates sci^isitivity to their feelings. 

James had five or six days daring the school year when he 
was very prolific, and January l4, 1982, when he wrote the 
letters in (6) and (7), was one of them. On that day he wrote 
nine Letters to as many people. As mentioned above, three of 
them involved the issue of name calling. Two others, inclu- 
ding to one to Manuel R. in (6), focused on classroom perfor- 
mance. Yet across these topics each of the letters was so 
carefully designed for the recipient that there was no hint of 
repetition. Often when less proficient writers write more 
than one letter in a sitting, the second is very nearly a 
duplicate of the first. James' skill allow^ him ;<ore versati- 
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Lity. ^Another concern of James on Janaary 14, 1982, a recur- 
rent concern throughout the year> was getting a letter. in 
return. He wrotc^ a number of follow-up letters during the 
year, as (3) illus?::r:^.ces . 



8) Jan 14, 1982 

Dear George 
You got my letter 
I send .you . i hope 
you did_. George I 
think when we to to 
cottar sam (?) I can't 
jump over the fence 
because when we 
^ id jump over the 
fence my pants 
got a little 
bit wrip. So what. 
Did you got my 
letter . I think 
I can ' t j ump 
over the fence 
because my 
pants wer a little 
bit wrip. Your 
a good dogebai 1 
player your my friend 
friend 
Jamos 

Twice here Jajr.es asks whether George has received a previous 
tetter. It is difficult to determine his purpose in referring 
tio his ripped pants and the problem of not going over the 
fence. I:, iiis primary intent is to motivate Georo-^ to write 
to him, his method is indirect. He neither requests a letter 
nor pointedly aski?. George something he can writie back aoout, 

i would be interesting to know the sequence in whicn 
jaines wrote his letters of Janu ^ry ±4, 1982. While some of them 
are quite pointed in purpose (whether or not the intent is 
unambiguously inferrable), others are less :lear. In (9) he 
^tieins to let his thoughts flow, stream of consciousness- 
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fashion • 



9) Jan 14, 1982 

bear Glen 

this is the first time I 
ever wrote to you . I ever 
never had wrote to you 
most of the time because 
; the teacher doesn't give 
us a little bit of time . 
The teacher is a_ little 
bit of mean but I think 
she not so mean because 
she lits us have P.E. 
Teachers are fun 
to be a r o und wi th 
us. The teacher makes 
lots o ' good 
thir>gs to do i.h 
scho*: : . ^^e people 
have Lotf': cf fun 

vour friend 
James 

While it is possible to trace how each thought in this letter 
led to :^e next, doing so is beyond the present purpose. The 
point is to demonstrate that here, unlike many children > James 
is not hirid.efed by perfectionism. He thinks as he goes and 
feels f ree_£g^hange his mind along the way* 

On another day when he wrote several letters, he wrote 
one to Julio in which he told him he had played all the video 
gcimes ( in a particular arcade) and that he had also drawn 
them. Then he wrote the letter in (10) to Manuel F., who is 



generally recognized as the class artist. 




le) March 17, 1982 

Dear Manuel F 
I wrote a letter to 
Julio andl told 
him that I did all 
off the video and 
I draw them and 
color the(^m) ail 
can you draw video games. 

your friend James 
The question arises as to why James wanted to inform Manuel 
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of his letter to Jaiio> and the answer is not readiy apparent • 
Sometimes he seems to Write without any identifiable purpose, 
almost as though the content of his messag^ is' rather beside 
the point. His purpose, perhaps, is to write a lot of jI^ 
letters. On the other hand, the question to Manuel about 
whether or not he is able to draw video games is highly appro- 
priate^ because of the class-wide recognition of his artistic 
^talent Manuel has received. 

In the interview James said that one of the reasons he 
likes to write letters is to make friends. Writing letters, he 
also said^ makes him feel happy and attached to friends. In 
(11) lie offers help and iAformation to a boy who comes to his 
class for reading in a direct effort to make friends. 

11) Dear Gil larmo 
do yop_ 
no wher 
I sit down 
for late reading 
why dpn ' t 
you sit 
in the 
sit in the 
emty desk. 
You now 
wher i sit 
nexii to ^ 
me ther . 
is a emty 
desk so 
you can 
put^in your 

things^ ^ 
Will you 
be my 
friend 

James is jconcerned with maintaining his sense of con- 
nection to adults through the postal system, as well as to 
peers. Early ifi the year he comes to the defense of his 
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principal witl|^ittje letter in (12) . 

12)*' ^ September 22 1981 

>pear ' 
yoOc are the tallest 
prindipui in colmar school 
some people say you have 
sticks. 1 said he a tall man 
ipic) 

love James 
wite back 

•sticks* here is in all probability; to be translated as 
•stilts'. Sin:ce Mr. K is the only principal at Colmar, he is 
without a doubt the_ tallest, but it is also true that he is^ 
tall, a fact "hot missed by the students who are under his 
authority. 

. Another adult with whom Jcuties made an effort to maintain 
contact was Ms M, the reading specialist • in February Ms M was 
promoted to a districv. level position, and James, as well as 
many of the other fourth gradei^s> wrote to ask her to come 
back to do Junior Great Books discussions with them. A rather 
ienghthy ccLTespondence developed between James and Ms M (a 
total of eleven letters, seven of which were from jamesj, 
marked by delays in delivery because two postal systems (Col- 
mar Mail and the district's interoffice mail) were being used, 
rather than just one. The letter in (13) is James' first 
letter to Ms M after her " departure from Colmar . 

13) March 5, 1982 

Dear Ms M 
thank you for the 
2 years ^we had 
with you. How 

are you in - 

youre new school 
*do you have 
your own office. 
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Ms M when * 

a re you come i ng 
back for Juinor 
(3reat Books 
Descusin. You 
saw me in 

the treller (trailer) wher 
all of those boxes 
wher all your 
what were in 
all off those boxes. 
1 hope you 
come back to 
cbimr school 
and stay with us i 
We all love you 
(James) 

3y March 16 Jaunes had not heard from Ms M^ so he. wrote to her 

_ __ _ _ _ . ^' 

again, th^ letter in (14). His concern for her welfare has 

intensified, and his request for her to return for a Junior 

Great Books d.^scussion has gone from a direct question as to 

when she is coming, to an 'indirect statement about waiting 

for her. 

14) Mar 16, 1982 

Dear Ms M 

how are you i hope 
you fine in the 
office. I hope 
you all right. 
Some of us 
are waiting for 
you so we 
can have Junior 
^ Great Books 
Will you right 
back so we 
now your 
all right . 

Love 

James 

Unbeknownst to James, Ms M was writing to him on the very day 
that he wrote the letter in (14) to her. Soon he had two 
letters from her^ and this was occasion to write about hearing 
from her to his friend Benjie. The letter is in (15). 
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15) March 27, 1982 

bear Benjie 

I rote to Ms . 
M. Benjie i got 

allready got two * 

letters from Ms M, 

1 got two letters 

from Ms M 

how many 

letters have 

you get from 

Ms M 

On my letter she 
said if Ms R 

calls her for Juihor j 
Great Book she will come 

Your frierjd 

James 

James' pride and happiness maOce him sound a bit boastful. 
Certainly two letters from an important grown up*'is delicious 
abundance, and Jeunes is fairly sure that he is ore-up op 
Benjie. It is important to note that it is not jiist the fact 
of hearing from Ms M that pleases him, but also the fact that 
he can report what she said, namely that she will come for a 
Julpior Great Books discussion if their teacher asks her. One 
of ^ James' purposes in writing letters is to get action. After 
a l<^t of inaction during the year^ he is probably proud of 
what he perceives to be his role in getting Ms M back. 



Any scunple of James' letters is bound to miss interesting 
and informative things that he said, and this one is no excep- 
tion. However, it is at least illustrative of the range of 
topics and functions he ^ employed as a fourth grader. £n the 
interview he seemed to /be aware of a functional difference 
between the United States mail and Colmar Mail. The former, 
he thought, allowed people to report urgent personal news to 
friends and relatives who lived some distance away,, whereas 
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Coimar Mail did not have such an important built-in function. 
More than most chiidren, James was exploring the potential 
uses of a school-based postal system i VTnile his writing is in 
decided need of the development and application of editing 
skills, James* willingness to use letter writing to explore 
and test his relationships with people is unusual. Writing^ 
for him, has become a useful and valuable tool, 

2.5 garidad. Caridad is a bilingual third grader in Mr • 
D's classroom. Although Spanish is her first language, she 
does not, she says in the interview, Icriow how to write in 
Spanish. Most of her literacy instruction has been in 
English, fler teacher thinks that she was pushed a little too 
hard too early to move into English reading, and that this has 
caused her unnecessary difficulty with phonics activities in 
reading and with spelling in general. While it is certainly 
true that Caridad is not an accomplished speller, her diffi- 
culty does not diminish thes pleasure she finds in using the 
postal system. She invents her spellings^ as t^ .e needs them, 
and while she willingly accepts correction when it is given, 
ho need for perfection prevents her from getting things writ- 
ten. She loves to write letters,- and, even more, she loves to 
receive them. Caridad is of particular interest, howeveir, not 
only for What she writes, but also for her ability to usei the • 
postal-, system to fulfill her social and personal needs. In 
the ^^terview she reveals a consicious awareness of social 
aspeqts of language use that most children possess but do not 
articulate. - The following brief des<^ription of her letters is 
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designed to provide the contextuai background for a disut r>$^:ion 
of the postal system as a cultufai tobi in Caridad's ;life, 
which is the major focus of th'is section. 

In contrast to James, whose letters are quite varied in 
topic and function, QiSLrxr^^d' s letters are noticeably repeti- 
tive. Of the twenty letters in the data pool she wrote to 
peers> eleven begin with the statement "I like you because," 
followed by a reason. The letter to Marisela in (i) is 
Caridad's prototype, the original, stripped down form. 

1) ___ 3-82 

Dear Marisela^ 
i like you because 
you are nice to me, 
write me back good 
bye Cpic) 

love ^-v ' • 

Caridad 




Caridad does vary her prototype, however, ano^ef 

__ _ / 

thoughts often go far beyond simple affirmations .of f rien- / 

dship. The letter in (2), for example, written to her closest 

friend, reflects a somewhat sophisticated view of friendship. 

2) 4-19-82- ' 

Dear Norma 
I like you because 
you are nice to 
me and when 

you get mad at ' 
me we get back / 
to geter and 
this is me 
(pic) 

Love 

daridad 

Caridad acknowledges that deciding what to say in a ^ 
letter is difficult, kt one point in the interview she^^ says, 
"Sometimes, um, when they write to me, 1 hardly- know what to 
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say, so sometimes I write the sejne thing." It is hot clears 
whether she means that she writes the same thing that was 
written to her, or the same thing that she usually writes. 
Whatever the case, she is aware 6f the difficulty of deciding 
what to say, and of: her custonary way of coping with it. When 
asked what Kinds of things she says in a letter, she replies, 
"I say, like for example, 'Dear Norma, I like you because you 
are nice to me and, ura, here is a picture for you.' And i do 
the picture for her and then I go, * Your best friend, Carl.' 
And then I fold it, and then I do a picture on the back." 

In one of the rare letters, in which Caridad does not 
speak directly of liking her addressee, the feeling is stongly 
implied, in (3) . • / 

3) 8, 1981 ' 
Dear ALma 

I hope you bring your homework 
so ybu won It get a check 
and write ire. back, 
good by ALma 

(pic) • - 

your friend 

Caridad M. 

In another letter Caridad registers a cbmpiaint and makes 
a request, all in aid of setting a friendship right. ' ' 

4) 1-4-82 __ 

Dear Zoraya # _ _ _ 
I like you but you always 
play with Norma and you don't play 
with me and please play 
with me nowahd I will 
like ybu and write me 

bake good by Zbraya - • ' 

Love ^ • 

Caridad 

(Notice the alignment of the date aod greeting in , (4). • 
Caridad had drawn her pwn lines for indicating the placement 
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of the letter parts on an uniined Christmas card that was part 
of Colitiar's holiday stationery • ) 

Pictures are an important part of Caridad's letters. She 
draws them on all of her letters, even if there is no picture 
box oh the stationery and she has to draw over tH^ lines meant 
for writing. if the primary purpose of writing ±s to affirm 
friesndships* the offering of - a picture is an important part of ' 
the entire gesture. 

It should not be assumed that because Ca^idad is 
exclusively concerned with friendship in her letters to her 
friends that she writes all of her letters about friendship. 
She has a keen sense of audience, of what it is appropriate to 
say to whom. One of the roost noteworthy instances in which 
this is revealed is her letter to the Great puitiplcin , 

it ^he custom at Coimar to write to the various 
traditi ,nai holiday characters. While Santa Glaus and the 
Easter Bunny have been the subject of cerituri3S of lore.- and 
their" identities are well established, the Great Pumpkin is ci 
newcomer on the scene.' tio one is quite sure just who he or 
she is. There are those students who stay with the familiar 
"You are my best friend," irf their letters. For those who are 
curious about the identity of the Great Pumpkin, the most 
obvious qpnclusion to draw is that he or she is the bearer of 
candy, since the quest for candy is the focus of Sallowe'en 
for most children. And, indeed^ many children write to ask 
for candy. A handful of children go beyond the obvious in an 
effort to uncov6 c significant information abou^c just who this 
character might really be, and Caridad is one of this small 
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group. She gets right to the heart of the matter 4ith the 
letter in (5). ^ ' ' ^ 

5) _ 10-15 _ _ . ' 

pear Great Pumpkin 
I have a question 
and here it * - 
come s do you ^ 
have powers 1 please 
answer me back 
(pic) 

Caridad M. . ^ ' ' 

Caridad calls attention to her question, firsts by announcing 
it and, second, by punctuating it with an exclamation point. 
She has identified a key issue and does not want it to siip-by 
unnoticed. 

To her teacher Caridad writes to ask "if I'm gohha pass 
grade and if I do good work." In letters to her principal and 
the former reading specialist, who had moved to another 
school i she is concerned with making her identity known ;to' her 
addressees. In a senses she is testirig to f ind .c . if she is 
recognized. These letters, too, ip (6)^and (7) , reflect her 
awareness of her audience. 

6) ___ 11-19 
Dear Mr. k 

remember when you saw 
me .at the monkey bars 
my name . is Cari good 
, by Mr. K _ _ 
write me back, 
(pic) 

Caridad M - . < 

7) 2-7-82 * 
bear Ms. M : . 

I like you. Maybe You don't know me 
but I know you. My name is Carry 
write me back. the End 

(pic) ^ ■ 

love 
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(Carida.i seems to be exploring -her sense of self in -mother 
way Lii ;.iiese two letters. She is experimenting w;-..' l ne 
spellir-ig of her nickname. As well as "C;'.idad", slv s 
"Carr", and " ' *:ry" here. Another variation she uses during 
the year is ':arriy.") 

In addLi-ijii to possessing audience awareness, Caridad has 
a strong seru^e of Linguistic appropriateness, of th-: interper- 
sonal aspects of Language use. In the interview, when asked 
if she has ever expressed anger to anyone in a Letter, she 
t^'lLs of being angry with tupe for caiiing her names. 



...so the _ next _ day we had letters and I wrote her a 
letter. (1 said) "To Lupe . " I didn't vrite "Dear 
Lupe . " Instead I wrote "To Lupe , " because I was mad 
at her, I wrote " To Lupe : Lupe, don ' t ca L L me 
names no more . Or else , " And then I put my name . 



She does not open a letter to someone she is :rad at with 
"Dear." Similarly, she reports not signing a Letter to her 
mother's male friend with "Love." Thac will happen when siie 
knows him better. 

Caridad is sensitive to nuimces of Language use 
and able to use the postal system to meet her personal and 
social needs. While the range of things she says to her 
friends is narrow, the basic function of Letter writing in her 
life is siiniiar to the function of the friendly letter for 
adults, except that adults are generally concerned with rela- 
tionships with friends or reiatives some distance away. 

Caridad is outstanding among her p^-^ers for the extent to 
which she has integrated v. ' ' ^ na "'•^^nt^^rs into her daily life. 
In the interview she tells of taKiay school stationery hom,e 
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and writing Letters there> because she dj.,-. not liave tine 
//ri. te al-i she wants to at school. She describes putting r:ai 
street addresses on her Letters, giving them a touch more 
validity than the cLassroom addresses used at Colmar. /Then 
she runs to her friends* houses to deliver the letters, being 
caref: il to avoid being seen. Writing and dei:;verxny letters 
is pax. Carii-'id's free tiine fun. She demons trcites her 

contr:)! : Msmg the postaJ, system by changing the rules to 
su 1 her purj^, oses. 

Receiving letter veiy important to Caridad, too. It 

13 a measure of her poou lari ty , When asked in the interview 
what her favorite kind of writing to do in school is, she 
responds by saying "Letters." ;^^h.en asked what she likes about 
writing letters, she immediaceiy focuses on the receiving end 
of: t^e process: "I like it when they write me back, and then, 
the pictures tiiat they draw." The letters she receives become 
foa(i mementos: During a lull in school work, she takes her 
Letters out of her desk and rereads her favorites. She says 
she Likes to get long Letters better than short ones because 
there is more to read at such tiines. She describes taking 
thirty-eight of them home, putting some up on the refrigera- 
tor. Others she put ^ her dresser, up very high where her two 
Little sisters can'c vjet to them. Her mother wishes she would 
throw them away because tliere are so many, but she wants to 
save them so that "Wlien I grow up I could see the letters that 
they sen* me , Clearly, Caridad 's letters are valued posses- 
sions . 

One letter she received was from a boy, and this was a 
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very biy even.., tiVe first ti.ne it ha. happened. Vfhen 

asked what the :.etter said, she replies, "lie told me that I 

p" ly a tot with Norma and things like that." And, indeed, he 

did. The letter, which she caref.;:]iy saved, is in (3). 

8) 9-28. 

Dear Caridad 
t u j u e g a s 
con :aa 
y con Alna 
tajnbien y 
astedes jaegan 
a tedrba±± and 
camprop and 
yu play alot 
with Zoraya tu 
yao ar norma 
best frend 

love 

El iseo 

( De' 'Caridad 
yor iy 
wi" .^'""ma 
an wit Alma 
too and 
you play 
tetherball and 
jumprope and 
you play a lot 
with Zoraya too 
you are Norma 's 
best friend. 

love 

El iseo ) 

What E^iseo wrote is wholly appropriate in Caridad ' 3 eyes. 
This is the Letter she identifies as her favoriTie among ail 
that she has received, because "It was the first tiine t;iat H 
boy wrote to me," and " x c ' s so important to me, and iike. It 
seems as if that boy cares about me, and things like that." 

Caridad is a child who has tried on the postal system and 
found a good fit. Writing and receiving letters enables her 
to use and d eve lop her sensitivity to iangaage use. It also 
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fuifills linportant s jc : - l and personal needs for rier, and 
hances her self image It seems certain that Carid^.d s 
vritinq aoilities devr?Lop, her use of the postal syste:!! wi 
grow in depth and variecy. The postal systesn truly is a 
furiccLonal cu.ltural tool for ner , /^iiich at nee helps lier 
and reflects her growth. 
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PART THRE2: CORRESPONDING ^ 

3 . 0 IhtroQuctioh . The notion that writing can be inter- 
active is not necessarily obvious to children being taught to 
write in school. That is an idea which^ for some students, 
evc±ves>in time, as they gain experience using the ^tal 
system, fts it turns out, however, it is quite possible for 
children to correspond, in the sense that they exchange let- 
ters, without writing interactively at all. This is not to 
suggest that it is possible to ^correspond without interacting 
in some way. The key to the matter is the level at which the 
interaction takes place, whether face to face in the class- 
room^ embedded in the content of the letters, or somewhere in 
between . 

Increasingly, researchers (eg., Harste, Burke, and Wood- 
ward, 1981) are noticing that young children who are acquiring 
oral an., v.'ritten language competence, are not us xng subcate- 
gories of adult models. Rather, they engage in the same 
language processes:, eg . ^ listening, sp3aking> reading, writ- 
ing, that adults 6o, but they feed different data into the 
processes (Farr, 1983). In the case of corresponding, it can 
be said that, from their first efforts, children are engaged 
in an interactive process, just as adults who correspond with 
friends are. The difference, again, is the level at which the 
interaction takes place. 

in order tc understand what is involved as children feed 
increasingly sophisticated data into their corresponding, it 
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he.VDs to ..ave in mind a picture of the interactive process 
adults engage in when t'ley correspond with friends. At its 
most basic ^ adult corresponding requires that some person. A, 
write a letter to another person^ and that B respond by 
writing a letter to A. A's letter prompts B*s response. This 
structural framework is supported lay several important under- 
pinnings. Presumably A writes to B for a reason, and the 
reaori influences what A writes about and the style and tone tie 
or she employs. The reason for the friendly letter j-s typi- 
cally to, maiatain) contact over a distance, and the method 

4, 

involves informal calk about topins assu ssd to be <i>f mutual 
interest. Finding topics of mutual interest involves seif- 
ref lection and perspective taking. At a minir^um B*s letter to 
A "conn .iCt:3" to A ' s by acknowledging it v^hanks for your 

letter."). This is a surface level connection to be distin- 
guished from a deeper level of cbhhecting which involves 
incorporation of or collaboration on a topic which A intro- 
duced (Ochs and Schieffelin, 1976). Incorporation of or col- 

iabotation on a topic between writers results iri continuous, 

' . _ : -? 

or interactive, discourse. The terms 'continuous* and 'inter-! 

active* are essentially interchangeable. 

' Adult corresponding does involve taking turns. And it is 

possible for the locus of the interaction to be more in the 

turn taking than in the^discourse itself. A writes to B about 

his concerns, and B writes to A about his, with a minimum of 

overlap . Many ..x i ii^^cadi^rxces between friends are on-going , 

however, with eachycor respondent * s *.urn consisting of some new 
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topics and some continuation of old oniss. The turn- taking is 
like spoken conversation in its informal, interactive nature* 
yet different in that each turn is typically longer arid covers 
a wider range of topics. Experience is required in ord^r for 
wjriters to learn to control these longer^ more corapicated 
turns. 

Of course, the rules for corresponding are slighftly dif- 

■f ■ 

ferent at Colmeuc, because children were writing to people they 
saw every day. it was natural that face to face interaction 
would play a part in their corresponding. The fact that 
interaction took place on other levels than in the discourse 
itself made the process of identifying the instances of cor- 
responding somewhat difficult. A certain amount of detective 
work was required, and, because of the difficulty involved, 
there is a good chance that the detective work is incomplete . 
However, four -^z. ,\1 categories of corresponding fell out as 
ail the i -'^nt if iabie instances were sorted. 

The foar categories may be roughly described as follows. 
In the first, children agree orally to write a letter to one 
another on the same day. While the writiiig grows out of the 
interaction, the interaction is primarily oral rather than 
written. In the second category, the letters are written on 
different days, but the proximity of their dates (or another 
clue* such as holiday or special occasion stationery) is the 
only indication that A*s letter probably motivated B's "res- 
ponse." As in the first category, there ' lo wri-^ten inter- 
action in the seconds In the third category, interaction 
appears in l^ie letters, but it is located at the turn- taking 
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level rather than at the actual letter content level. B may* 
thank A for his or her letter > or otherwise acknowledge re- 
ceipt of it, but makes no reference to anything A said. Fin- 
ally in the fourth category, there is interaction in the 
content^ of the letter, i.e., interactive discourse, typically 
about a single topic which A initiated. 

1 have usecl the word category consciously in ordtsr to 

avoid the implica^ ion of stages which children must^ go through 

____ 

sequentially from t-ie first to the last. And yet clearly in 
the ordering of the categories, there is evidence of growth 
from more concrete tc more abstract, from contextualizati.on of 
the interaction to decohtextualization . The locus of the 
interaction is incr^sasingly remote from 1 aacl embedded 

in the writing itself. Among the Colma .ents who partici- 

pated in the re.>2arch project, none went tiirough each of the 
four categories sequentially, as if they were developmental 
stages. However, each child who reached the final category 
and did not start out there at the beginning of the year^ 
passed through at least one of the first three in preparation 
for the last. 

3^.4^-Si^ultaneous Corresponding . When two children agree 

_ u 

to write to one another at the same time, they gain as arance 
that their efforts, at the rabment of writing, are yielding a 
return effort. Being able to eliminate any qSestion as to 
whether or not a letter will get a response ii a definite 
strong point, perhaps particularly in a world where the tea- 

t _ 

Cher may not allow time for letter writing when a person needs 

■) 
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Often simaitaneous corr'5^ r>cadences are about the same 
topic* probably growing but o:; a recent or even current con- 
versation. Missy and Wendy's letter in (1) illustrate i 

la) Dec 9 

p-^ar Missy 
are you Rodney* s 

friend I am 

are you how are 
you doing in math 
I • m doing fine 
No yes 

□ D 

(Wendy) (Mrs. F, 3) 

c 

b) 12/9/81 

bear Wendy 
bo you like 

Rodney i like X- 
hiih I hope 
you dp like. him 
alX the girls do but 
Soriia l7.kes gabriel 
from 
No Yes 

D □ 

Missy (Mrs. F, 3) - 
Wendy and Missy's letters share not only a comon topic, but 
also a common form* the yes/no question with the yes/no answer 
boxes tor the response. 

Seven of the eleven instances of simultaneous correspon- 
ding occurred in Mr. b*s class. While it might be possible to 
hypothesize a reason for this based on the nature of the 
classroom context in which the postal system operates, it is 
probably more to the point that five of these correspondences 
involve a single student, Caridad. In (2) Caridad and Mar- 
garet write to one another, with Caridad, as usual, telling 
why she likes her addressee. 



Dear Margaret 

I like you because you are 
nice to me and you are nice 
to Norma to good by margart 
(pic) 

Your friend, 

Caridad (Mr. D, 3) 

b) 10-8 1981 

Caridad / 
Dear. Caridad, 

I like to watch j 

you play tetherbali ^ 
(pic) 

Your friend 
Margaret (Mr. D* 3) 

Margaret's letter focuses on observation rather than 
participation, perhaps reflecting a feeling of distance from, 
or admiration of, Caridad. 

In (3) it may be that Caridad has infiuencea the content 
of Zoraya's letter, since Zoraya does not usually tell her 
'addressee why £he likes her. 

3a) _ Sept }7,%991 . 
pear Zoraya / 
I like ybu_becaue£? you are / 
funny but I still like you / 
becaues ycu are fun to play 
with and I like yov. th^ Bnd / 

(pic) _ y 

love earidad (Mr. D, 3) / 

b) _ Sept. 17. 1981* 
Dear Caridad 

I like you because you are 
5^9^ to me Cari you are my / 
best frienu / 

(pic) / 

Love . 
; Zoraya ( Mr . D , 3 ) ^ 

Caridad and Norma are good friends/who write to one 

arother .laany timec during the school ^V^ar . Two of these 

occs^^ionf;: for w^t:.iig appear to be^nstances of simuitaneous 

'-crresF-ondxng, ir^ which hoi ? ciay v^iving is the concorni 

/ 
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4a) 12-3 
Dear Norma 
I like you because 
you are. nice to me 
and 1 already have your 
present Merry " Merry 
Christmas 

THE END 

(pic) 

Love Caridad (Mr, D, 3) 

b) i2- - 

Dear Ca* a 
I like joa ^^ ^ry 
much and > v\; 
you going to get 
preserits • I - might 
give you one, and 
have a merry Christmas 
(pic) 

love Norma 
your friend 

5a) _ 2-16-82 
Dera Norma 

I got you a valent-ne card 

did you get one for me? I hope , 

you did write me backe, 

(pic) 

liOve 

Cari (Mr, D, 3) 

b) _ 2-16-82 
Dear Caridad 

You are nice to me and I 
like you and are 

you going to Bring Valentine cards. 

(pic) i 
Your friend f 
Norma (Sr. D, 3) j 

:^ater in the year Caridad and Norma write ftb each other- 
en tYiB same day, but. this time the correspondeifice is marke^lly 
different from the earlier ones. The interactive nature of 
the writing, as well as the absence of an address on the 
second letter ^ provide evidence that the postal system is 
being used for passing notes i. class. 
6a) 6-3-82 
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Dea^. Norma . 
i wont to be 
your friend bat I 
can • t and doh • t tock to 
me evr agen write 

me back ■ \ 

(pic) 

Love 

parry (Mr. D, 3) 

b) 6-3-82 
Dear cari 
why cah*t l tal!^ 
to you could i 
talk to you in 
class 

(pic) • • 

your friend 
Norma 

' _ 

(Caridad's letter in (6a) provides ir?^- cresting data for the 

ongoing effort to understand what writing is 'for children. 

For her, writing and talking seem to haye different functions 

during a fight talking is not acceptable, whereas writing is. 

Perhaps it the appeal of privateness of , writing^ in contrast .^ 

to the publicness of specking, that enables her to continue 

communicating with her friend in writing during their/fight 

(Fair, porsonal communication).) - 

Corresponding on the same day is riOt characteristic %niy 

of the younger writers. Fourth graders' Judith and Beatrix 

engage in it early in the year, and here the writing does not. 

even seem to grow out of verbal interaction in the classroom. 

7a) 9-15-81 

Para Be^^triz 
tu eres mi: araiga y yb . 
soy tu amiga y tu ^aT^s tii 
itiejor 2mtiga y tu eres 
buena con migo y yo quiero 
que seas mi mejof amiga 
(pic) ^ 
yo te rjuierp porque ;;u eres buena 
^ (Judith) (Ms 4)4^r^ 
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For Beatriz_ 

you ^re my friend and I 

am your friend and you are my 

best friend and 'you are 

good with me and I would love 

for you to be my best friend 

(pic) ^ ; 

1 love you because you are nice 
(Judith) 

b) sept 15 1981 ^ • 

Dear Judith 

I like To . ' ' 

play Tetherball plus 
you het har and^I 
like you fbr a frien< 
(pic) 

i, Beatriz (Ms R, 4) 

It is possible, of cours^, that Judith^ and Beatriz' writing to 
one another is due purely to coi|ddence; (Beatriz did, in . 

fact^ writa anotfier letter to Juc. th two days later in which . 

, _- _ _ 

she 'seemis to respond to Judith's "if f irmation of friendship, as 

. . \ Jiy . . . _ _ _ " _ . • 



well as reiterating Tier enjoyment of ttetherball . ) 

lv<o other, fourth graders, Liz aSid' her friend Patricia, 

f> ■_ _ _ _ 

each wrote four letters^ to one another oh January 21, during 

'their postal centesr ^time i -For Liz and other students- partici- 

^pating in the 'rissearch project, both seiiding and receiving^ 

''iarg- -quaritities of . letters took ph importance at this mid 

pc^int in the year, - There was a ccaiipetitive surge of letter 

writing. Although it is impossible to' .be certain of the order 

of Liz and Patricia's letters on Jaiiuary 2is£, one pair does 

apparently'^ cpntain interactive discourse, in (8)\. ' 

8a) ^ 1/21 . \ ' 

bear- Liz - 

To Liz I like you , ' ; 

for a fj^.iend and how 
do yota like the cand^ 
that t£ got you- You are 
a sp^^ial girl to nie 
and r will be glad 

9.1 



ftp get xpu a (illegible) 

rrhat's ali I have to " . 

^ jay to you - 

' ^ (Pat) (Ms R, 4) ' 

b) Jan 21, 1982 

(Pat) 

i ' m sorry for what 
, , I saj and thanks 

for the candy It _ _ ^ 
is good and _I_really 

4m sorry arid I hope . 
you will forgiy-^ me 
for what. I sa:vri 

1 iikie \; c;?! a lot.. . . 

(pic) 

1- ^ ar. - 

Freind Liz (Ms R, 4) 

i - - _ • , " _ ' _ _ " " _ " 

Patricra's other letters oh January 21st are all affirmations of 
friendships^ r Liz ' letters contain questions about school 
related matters (eg., "bo you like thi^ school?" and "Do you 



ryaht?";to be, a tutor?"), which, Patricia does ^ not anr^ >er in 
writing. There is the sense that jnost of the interaction 
t>etweeh Liz and Patricia takes place face to face, in the 
classroom, and that just a /small portion *of it is contained in 
their writing. 

* it appears that simultahdous writing by agreement, with- 
out int^^r^tive discburse, i« an access to corresponding whiph 
some children choose to use. At the ^outset it grows out of 
oral interaction, enabling the writer = sense of 

working in the here and now, and it ass'.^ ^^ c ;h wf'iter of a 
"response." Simultaneous cortesponding may grow into tracli- 

tiohal note passing or more matqre kinds of corresponding, j +: 
f 

it always remains' an option, and may be returned to when new 

J 

goaisv s^ach as generati-ng a quantity of letters, become impor-i 

- — V • ^ ' 

tant. 
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3 .2 Sequential Corresponding without Continuojas, Dtscr>nr se_^ 
The second category of corresponding involves instances where 
the proximity of dates indicates that the receipt of the 
earlier letter may have in some sense caused the writing of 
the latter. Because children often omit dates, it is diffi- 
cult to distinguish cbrresponderices which fail into this cate- 
gory from instances of simultaneous corresponding. But, fuzzy 
as the demarcation lines may be, this category is real> and 
interesting because the recipient of the first letter responds 
without giving any indication of having received it. There is 
neither acknowledgement of the letter^ nor interactive dis- 
course. The letters in (1) illustrate this category of cor- 
responding . 

ia) septiembre-22 1981 

Querido Andy 
Andy tu eres mi mejor 
amigo tu j uegas con 
migb y_con Orlando 
y con Carlos D 
(pic) 
con amor 

Eliseo (Mr. D, 3) 

( September-22 1981 
Dear Andy 

Andy you are my best 
friend you. play with 
me and with Orlando 
arid with Carlos D 
(pic) 

with love 

Eiiseo) 

b) 9-23 
Eliso 

Dear Eliseo 

1 like When 

We play KicKball 

(pic) 

mi amigo 

Andy (Mr. D, 3) 
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While it may not be mere coincidence that Andy's ietter, like 

Eliseo's, is concerned with play, there is no indication of 

interactive writing. 

The correspondence in (2) 

in different classrooms. 

;2a) Oct 3 1981. 

Dear SUsi 

Susi yo soy tu amiga 
I Veronica esta in mi 
ciase yo te mado esta 
cart para que me 
quontestes 
(pic) 

quirira susi 

Karla (Ms G, 2) 

, (Oct 8 1981. 

Dear Susi 

Susi I am your friend 
And Veronica is in my 
class i ant sending you this 
letter so that you will 
answer me 
Cpic) 

dear susi 

Karla) 

October 13 1981 

Karie yo 
te quiefo mucho 
puedes ir a mi casa 
a ora 

di le a tu mama 
i a tu papa 
que si puedes 
ir a mi casa 

Susy (Mrs . F, 2 ) 
tu amiga 

(October 13 1981 
Karle i 

love you a lot 
can ybu go to my house 
now 

tell your mother 
and your father 
if yoa can 
go to my house 
Susy 



takes place between students 



b) 
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your friend) 

Karia says that she wfxting s5 that' Susy will answer her, 
yet she does not ask any questions or make any statements that 



directly require a- response. Apparently to her, a letter 
itself, apart from its content^^^suf f icient to warrant a res- 



ponse. Susy (Note her us^ of 'teii' rather than 'ask, * as 

observed in the writing of other Spanish and English speaking 

students.) re^pondis to the spirit of Kafla*s letter, without 

any linking of discourse. 

.It does not seem justified to conclude that all respon- 

9 

dents whose letters fail into this category are unable , to 

write interactively. For some children, sending a letter is 

much like giving a gift> and while the giver may hope for 

something in return, he or she does not expect the] two gifts 

to connect in any way. Fourth graders, as well as the younger 

students, do this type of corresponding, as (3) shows. 

3a) JaiJuary 11, 1932 

Querido Jaems 
Jaems tu eres mi me jor 
amigo y poresa te mado 
esta cart y Juegas muy bien 
querido amigo 
(pic) 

Manual R 

tu amigo (Ms R, 4) 

[JaNuary 11, 1982 » 
Dear Jaems 

James you aria my best 

friend and so l ftjn sending you 

this letter and you play very well 

dear friend 

(pic) 

Manual R 

your friend \ 
b) _ Jan 14^ 1982 
Maunal R how 



are you .going to finish 
your _Rrea_ding, i hope 
you finish your Reading 
because your in big 
trouble because if you 
don't finish your 
things at th<|^ 
right time you will 
get in trouble. 
You are my best 
friend i ever '' 
had in my 

classroom. You never 
call me names ore 

you never teas me > 
You are 'my best friend 
friend 

James (Ms R, 4) 

After his warning to Manual, James does pick up the friendship 
theme that is the main thrust of Manual's letter. Betsaus^ 
affirmations of . friendship are so frequent in the data, it 
virtually impossible to say whether this is in response to 
Manual's letiter, o.*, for example, an effort by James to ex-- 
plain why he felt free to issue the warning. (See the discus- 
sion of James' use of the postal system in Section 2.4.) 

similar iy, Jose's motivation for issuing the affirmation of 

/ _ _ _ 

friendship in (4b) is unclear. 

■) 

4a) October 12 1981 

* Dear Munchy (Jose) 

You are my best 
friend so you can 
ydues my makers (markersS-^ 
so you can 

Here is a picture of 
you in the store 
(pic) cute 
Whrite back 

love James (Ms R^ 4) 

b) October 14, 1981 

Dera James ■ 
James ybu are my 
. best best firend. ybu did 
not pick me on ^ ^ 

today. Lets play tag 
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(pic)__ _ _ 
^ ' Your friend^ Jose (Ms R, 4) 

in Jose's letter the af f irmatidri of friendship seems so autb- 
matid that ^t might be a response to a i?^etihg> as when two 
apquaintances in a worlf situation pass one another^, one says 
"Hello," and the other replies "Hello." It is possible to 
infer a complex relationship between the affirmation of 
friendship and the complaint which follows it, 'such that -the 
affirmation of friendship provides a reason. why the thing 
complained about should hot^have occurred, but lit is impos- 
sible to know 'if se^ttihg up that inference was Jose's intent, 
or whether, in making the affirmation of friendship,- he was 
simply responding in kind to the spirit of James ^ letter. 

3.3 Acknowledging Rec etpt o f-a-l^t^t^r . In the two kinds 
of correspondence "that have been discussed up to this. point, 
there is no direct indication that the second letter is a 
response to the first. The third category mark? a distinct 
break from the first two -in that he're the respondent makes 
direct refe^rence to receipt of a letter. And typically this 
is the only way in which the two letters connect. (1) and 
(2) are classic examples of third and fourth graders, respec- 
tively. / 

laj Oct.! 
Dear "Eliseb 
Dear Eliseo your 
My best friendv. When ever 
we're going to 
play ki'ckball 
I wish if you our 
* on my team 

Andy (Mr. D, 3) 

b) 10-3 
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Dear Andy 
* ya agarre tu ^ 

carta que me mehdates 

y yo quiero que 

le maridies una 

carta a Carlos D 

y a Orlando tamdien 

y vam6s juara 
^cickbaii^y ta^mdien 

en lonche tamdien 

vamo a j ugar 

en lohche cbmemos • ia comida 
con amor 

Eliseo [Mr.^D, 3) 

(10-3 * 
Dear An^. 

1 already got you^-^ 
letter that you ^sc-nt me 
v; and I want 

\ .,y^^ send a 
^""*Vetter to_ Carlos D 
arid^ to Orlando too 
and we are going to play 
5 cicKbgll a^d also 

^ a t ^funch ai^p . 
we are going to* play 
at J.uhch we eat together 
/ con amojr 

EJ-iseo) 

2a)> 9/18 
(Judith) 

^How are you? I am ^ find 
'do you like the day today? 
1 iilce the day tpday 
. hos your best friend? My best 
f rend is Sandra 

Good luck 
by from 

Veronica (Ms R, 4) 

bj 9/23/1981 
Veroniqa . 

mandes te una carta 
^ Veronica yo soi 
Judith y qai si era 
a ser tu amiga si : 
tu quieres a ser mi 
amiga te tiehes 
que juritar con miga 
yo quiero a ser tu 
amig^ Veronica 
manda me una carta 
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pbrque siho me mandas ^ 
yo no te mandb manda 
me una carta 

Judi'th (Ms 4) 

( 9/23/1981 ' 

\ (Veronica) 

; ♦ thank you for 

, sending me a letter 
Veronica I am 1 
Judith and I would like 
to be your friend if 
you want to be my 
friend you have 
"to get together with me 
^ 1 want to be your 

' friend Veronica 
send me a letter 

because if you don't send me one 
I won't send you one send 
me a ' letter 
' ■ ' Judith) ' 

• ._ ._ __ _ 

Judith's letter may^-actually respond, somewhat indirectly, to 

the conten^ of Veronica's letter, t8o. -If Judith feels left 

---.'_/-_- , ___ 

out of Veronica ' p friendship with Sandra, she could be ande'r- 

- - ' ' ^ _ : • • - -- • /; 

stood as making a rather strong plea for friendship with' 

Veronica herself. • 

»». , _ 

_ _ ' 

Luz' response to James in (3) is outstanding for its 

absence of both a response to his offer and an answer to- his 

\ -- ' - • - 

question. However, the intervention of five days, with all 

the potential for face to face interaction, may haveNmade 

direct responses irrelevant- 

3a) March 26, 1982 ^ 

pear Luz 
. 7^ do you want _ I 

ball. I will give ybia 
one. I will give ybu 
a ball with a 
^ . red line on it. 

Luz are you going to see the 
Wisserd of Oz. It is a 8:00 
von challen 2. 
^ Your friend Jcunes (Ms R, 4) 



' b). _ _ 3/31 

Dear James 

Hi I got the letter you 

gave me and i want to^ ' 

be in the classroom at Suva 

because you are a good friend - 

to me and 1 get to go now good by 

James 

Love Luz (Ms R, 4) 

Telling James she wants to be in his classroom next year 

_ v__ _: _ _ _ 

because he is a good friend may be Daz * indirect means of 

expressing gratitude for his generosity. 

(4) arid (5) offer the opportunity to compare correspon- 

- . . . - ^ . - . x 

dences between the saitie children early and late in the year. 

Manual R was trying to learn to speak and write English at the 

]6>eginning of the year and the strain took its toll> on his 

Writing, as shown in (4a) . When he started writing in 

Spanish, his writing improved markedly, in (5a). 

4a) 9-22-Bl 

*ay jaem 

me eh Jens ^ 
we play 
spanes hash 
bobl your 

ffen Manual R (Ms R, 4) 

me and James 
we play 
Spanish dodge* 
ball your 
friend Manual R) 

b) _ October 12, 1981 
Dear Manual R 
I got your \ letter 5^d 
I got it arid I read it. 
You are my pest friend 
and i ii^^.Y?^: very much 
Here is a picture of you and me 
playing a g^e 

White Back? 

love your friend James (Ms R, 4) 
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5a) June 23,_ i9B2 

quefido jaihes 
te mandb esta carta 
porque tu eres mi me 
' jor amigo dime 

si si empr e va s a 
jugar sbcer en la 
carta que me mandes 
tu querido 

amigo Manual R (Ms R, 4) 

« 

(June 23> 1982 
Dear Oames 
* sending you this letter 

because you are my 
best friend tell me 
if you are always going to 
play socezT* in the 
letter you send me 
» your dear 

friend Manual 

b) June 25 1982 

Dear Manual R 
I did get your ' 
letter I know your 
my best friend what 
class room are you going to 
I am going to room 403 
^ good By 

James* (Ms R, 4 ) j 
. . . ■ . . ' . . . ._ . ^ 

Manual's letter in (5a) is significantly more |mature than the 

one in (4a), and more elaborate than the one in Section 3.2, 

No, (3a). it is difficult to know whether his direct request 

for information^ "Tell me if you are" always going to play 

soccer in the letter you send me^" is also intended as an 

indirect request for a letter, or whether he simply assumes 

that James will write back. Whatever t?ie case, he has cer- 

tainly learned to make writing work for htm. James, in both of 

his letters in (4b) and.(5b)i acknowledges receipt of Manual's 

letters and affirms their friendship, but he does not seem to 



pay attention to any of Manual's mentions of sports. His 
statement in (4b) that he read Manual R's letter may be 
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intended as reassurance to Manual that his Letter was indeed 
decipherable. Such sensitivity on James' part is in contrast 
J to his rather critical letter to Manual in Section 3.2, No. 
(3b). 

By acknowledging receipt of a letter, a respondent is, in 
a sense, putting out a sign that "This is a correspondence , " 
it is a key step in mastering the last of the formal rules of 
corresponding: A writes to_9; then B writes back to A because 
of A's letteir. The next stepi is to bring the interaction into 
the writing itself. 

s 

3->^- Corresponding with Continuous Discourse. in theory 
every respondent has a^oh^ice as to whether to continue a 
topic introduced by the initiator oT the correspondence or co 
introduce one or more new topics himself. And yet, xn reality, 
contint^ation of at least one topic from the initiating letter 
seems to be a feature that characterizes correspondences where 
there is ^a sense that^the writer is comfortable using the 
postal system. Perhaps the best evidence for the case that 
continuation of one of the initiator's topics reflects growth 
comes from cas^s in which the respondent, seems to be learning 
how, or exploring ways, to continue a topic. The first part 
of this section focuses on such instances. 

The strategy which Carlos uses in (1) appears to be to 
copy what Phillip wrote, while adding more information. 

la) 9/81 

Dear Carlos D 
I aun your Best 

cosend 
and we Play soccer 
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and Basbal 
by soccer 

Ipic) _ _ :: 

Phillip D (Mrs, 3) 

b)- . Sept 17, _1981 

Dear Phillip D 
Yuo are my Best 
cousin and we go to 
yuor house and we Play 
soccer and marbles and 
baseball and 'catch 
(pic)_ 

love 

Carlos D 

Clearly* this i-s not corresponding in any sophi,"^ ticated sense, 

and yelt Carios ' effort to stay on the topic Phillip introduced 

is unmistakable '4 

Julio ' s stifategy for continuing the discourse in (2) is 

to draw a conclusion, or state an assumption about why Manual 

F wrote what he did. 

2a) March 16, 1982 * 

bear Julio do you know that the Dodgers 
played the Heaston astros and the dodgers 
and they won 7-4. 

Manual P (Ms R> 4) 



b) Manual you like the Dodgers because 
the won the scrt 7-4 

(Julio) (Ms R, 4) 

In 6chs and Schief f eiin' s terras (1976), Julio incorporates 

Manual P's discourse topic into a new proposition. If he had 

answeried Manual F's question, he would have collaborated on 

the topic. Julio's writing conveys his discomfort with the 

medium; what has been written to him very rigidly defines 

what he can write back. 

Manual F's" letter in (3 ) illustrates topic collaboration 

in a respondent's letter, this time with some elaboration. 

3a) September 17, 1981 ^ . 
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Dear Manual 
as you know sugar-* 
ray won the fight sugar- 
ray nocked him out 2 times 
±h the 13th and in the 14th 
please write back. By 
(pic) 

your d?tiend Miguel (Ms R, 4) 

b) _ Sept_24> 
Dear Migel 
I no that sugar Ray 

the fit sugar Ray nock 
down hea rns 7 th rowri 
sagar ray mest up hears 
(pic) 

Manual F (Ms R, 4) 

The extent of Manual F's interaction with Miguel is actually 

considerable. First is his response to Miguel's "as you know" 

to open his letter. Miguel's use of the expression is quite 

unusual for a child of his age. Manual F reacts to it quite 

literally^ responding to it much as if it were a question in 

need of an answer. Second, Manual f contributes the name of 

• Sugar Ray's ojpjponent in the fight, thus adding information 

that Miguel had omitted. And thirds Manual F.goes on to 

provide further details, designed either to correct Miguel, or 

to fill in more of the complete story. 

Manual F's use of "I know" to respond to Miguel's "As you 

know," is illustrative of a successful, if somewhat awkward 

effort of a writer refer to something the initiator of the 

correspondence said. A slightly different sort of ^awkwardness 

appears in Jose's response to James in (4). 

4a) March 26, 1982 

Diear Jose A 
I am going to give 
Luz a bp 11. I am 
going to give her 
. a bail with a 
fed mark . You nc v 



how 1 have my bail with a 
blue marki I am going 
to put a red mark on her baii 

Your friend 

James (Ms R, 4) 



b) 3/30/82 
i Dear James 

Hi How are you 

to day I am fine; 

i herd you are ; 
going to give Luz 
. a ball. try to give 
me a ball to, or let 
me barb one 
Gbb-by 

'your firehd . > 

Jose A (Ms Rj, 4} 

Now it may, of coarse, be true that, in addition to reading it 

in James' letter > Jose did actually hear in conversation with^ 

friiends that James was going to give Luz a ball. There is no 

way of knowing. But since Jose is writing in response to 

Jctmes* letter, it is reasonable to assume that his choice of 

the verb 'hear' in "i herd you are going to give Luz a bail," 

is his method of acknowledging wfxat James had written to him. 

Possibly this is a case of misplaced indirectness; Jose, wants 

_ _ ____ 

to make his request fbr a ball for l^imself as polite (in- 
direct) as he can,, but instead of attaching the indirectness 



to his request, he attaches it to the method by which he 
received the message about James' gift to Luz. In any case/ 
Jose's responding tb James' very direct message with "i herd," 
as if it had come from sbirte unidentified of ahbhymbus source^ 
comes across as an inexperienced correspondent' s practice at 
learning how tb make reference to something written to him in 
a letter. 

Because it is impossible to know how classrbbm interac- 
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tidh may have influenced each instance of written corfespdn- 
dence, as well as to understand how certain things that get 
written are actually intended, there is no clear line between 
what appear to be initial, slightly strained efforts to con- 
tinue discourse, and more successful, mature dries. In the 
following examples, the manner in which something is said does 
hdt distract attention from or interfere with understanding of 
what is said, and this^ at least from an adult point of view, 
is one of the best bardmeters of developing maturity, and 
naturalness in using the postal system. 

in (5) Yvonne responds very positivley to the closing of 
the letter she received from Lily; 

5a) Monday^ September 14, 1981 

Td yvdhhe 

Yvonne ydu are pretty and 
? yis^ ydu wer my best 
f rend and I like 
How you rig^t on spelling 

Love is aiwis 

Frcxn Lily M (Ms R, 4) 

bj _ Sept. 15, 1981 
Dear Lily 

ThanR ydu very much 
for ydur letter . 
I liked when ydu 
said love is always with 
Liiiy.^ I will be your 
best friend now and 
I will play teatherball 
with you and Cindy. 
One of these days I 
will ask my mdther 
if you cdul4 cdme 
over my house 
Yojar new best friend 
Love 

Yvonne (Ms R, 4) 
(Ndte hdw Yvdhhe uses the standard spelling of 'always,' 
rather than Lily's spellinfv* She is making the standard 
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spelling available to Lily, and perhaps Lily will notice and 

iearn it in this very personal context.) Yvonne also responds 

directly and affirmatively to Lily's, wish (request) for best 

friendship, and makes promises in order to confirm the 

seriousness of her intent. 

(6) is a correspondence between a third and fourth 

grader^. Alma arid Debby, respectively, in different classrooms. 

Alma has sorii^dif f iculty with her letter > and there is the 

sense that Debby- is trying to ease Alma's discomfort, to 

assure her that it doesn*t matter. 

6a) _ November 18 1981 
Dear Debbie 
Yud are my best frind 
and I play 
- tetherball white me 

and I _ like to 
play tetherball god 
by Debbie 

Your frend 

Alma (Mr. D, 3) 

b) November 25> 1981 

Dear Alma D 

how come you do not come to my house 
to play tetherball with me ane we can 
play a lot of gauties and we_ can play 
with my friend Cindy at School and I 
like to pfay with you because you are 
very pretty and you are very nice 
to me. and your mom is very nice 
to me and you. 

your friend 

Debby G (Ms F> 4) 

bebby's method of responding is to pick up Alma's tetherball 

theme by inviting her to her house to play '(The invitational 

intent of "how come you do not come to my house..." is made 

clear by the following "...and we can play..."). While the 

fit of the two letters is not tight> with respect to 

interaction, the thematic linking is unmistakable, as is 

\ 
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Debby's interactibrial intent; 

Some of the complexties of male-female relationships are 

the issue in (7), Karla has apparently written to Joseph 

before, without getting a response. In (7)^ after remarking 

on Joseph's progress with respect to kindness toward two 

members of the opposite sex/ she lodges a complaint, 

7ay _ 6-19-82 

Joseph ' . _ 

Joseph you are geting 

to bo nice to me 

and yesenia 

When I rite to you 

you don "^t answer me 

just because I am 

a Girl 

(pic) 

Love 

Karla (Ms G> 2) 

bj Dear Karla 

I_ didn ' t wr a t e 
back because Jesus^ 
will say something 
to me • 
O. K. By 
(pic) _ 

; from 
Joseph (Ms G> 3) 

Joseph acknowledges that Karla is essentially correct; he 

doesn't want his friend Jesus to know that he wrote to a girl 

____ ^ f 

because of the teasing it will cause. But while Joseph is 

explaining why he didn't write to Karla, there he is writing 

to her after alls Her second letter can not go ignored. 

(a^) contains three letters exchanged between two fourth 

grade girls who demonstrate the desire and ability to write 

interactively early in the year. 

8a) Sept, is 1981 

Dear Yvonne 
Hi how are you well 



for me fine i like 
yoU and I want you ; 

to go to my house _ « 
for ' Missy • is birthday ; ^ 
an'i you'll b^ with me 
and jmissy • s .f:^rends will 
b^ with her inq^luding 
my. cousins one is 11 and 
7 1 think your my best:-- 
friend and tiiiy 
is ; but your my 1st 
•best friend I would 
write more but I'm 
running out of lines 
your friend 

Alv^ys Cindy (Ms R, 4) 
P.S. Write back 

b) sept. ^ 17, i§8± 

Dear Cindy 

Hi thank you very rauph for 

your letter. i'm fine to 

just like you. I will ask 

my mother if i could go 

to Missy's birthday party and 

ifl don't go I will try^ 

and get her a presand anA 

if I dor-'.t get her a ^ ^ 

presand or go to her 

birthday party then I dqp't know 

what I will do. but 

I will try very hard 

to Wall it is time 

for sighlent reading so 

I have to go now 

And love is always 

with Yvonne (Ms 'r, 4) 

cj • sept is 1981, 

Dear, Yvonne _ _ • 
thanks for the letter, well i 
fS^ope you could to to missy ' s birthday 
party . and I promise you you 
• ^ donj^t have to be with Missy because 

yodr going to be with me. I hope, 
well I have to go now because 
were going to have to go^ to lunch 
love always your 
e beat friend Cindy (Ms R, 40 

The correspondence continues with Yvonne writing on September 

22nd to express r^re*t at not having been able to attend 

Missy's (Cindy's younger sister's) birthday party. Although 
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Cindy and Yvonne * s concerns about the birthday party seem to 
be somewhat different, their ability to sustain a topic over 
turns is apparent. Each is comfortable using the postal' 
system, and has acquired the ability to writ^ interactively 

With fluency . 

______ / 

Both (5) and (3) demonstrate Yvonne's ability to write ^ 

interactively in her corresponding. Another correspondence 

into which she entered has implications for the effect of 

the social/ context in v^hich letter writing takes place upon 

what children write. Toward the end of the school year, after 

I intierviewed each of the students who had participated in the 

research project, I wrote and thanked each one for his or her 

• i 

participation. My letter started a correspondence with 
Yvonne, which is shown in (9). 

9a) June 17, 1982 

Dear Yvonne 

Thanks for coming to talk with 
me today. It was a big help, 
^nd fun too . ' 

_ you going to miss nK)st 

about Colmar next year? And what _ 
; are you going to like best about Suva? 

Write backl 
Love, 
Jenni fer 

b) 6/21/82 
Dear Jennifer 
thaks alot for 

remember the 

one you rbught 
me about inherviewing 
oh me. Well 1 like 
it . To bad we 
woun • t be able 
to do that again 
Lov^ 

Yvonne (Ms R, 4) 



iio 
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June 23, 1982 
Dear Yybnrie^ 

Thanks fot the/ letter. 
Yes I do reme_ml>er the one' 
I wrote you about our interview. 
I'm glad j^u had a good time. 

How do you feel about the 
school y^ear ending?' I feel 
a little, bit sad because i 
won't be seeing the friends 
i made here this year. 

Please write if you have 
time. I 

Jennifer 



d) 



6/24/82 
bear Jennifer 
I did like the 
inner viewing 
it was fun 

to bad we • \. 

can' t Ao it ^ - ' 

again but 
I wish' I could 
- Write back sooni 

Love • 

ftivrays : 
• Yvonne (Ms R, 4) 

In both of my letters, through my quSst^ns, I made an effort 

to write , to Yvonne about what struck as important^ersonai 

issues. And in my aecc^d letter, i answered my question to 



her with respect to myself, hoping that by sharing my feel- 
ings/ I could encourage fief to share hers. Yvonne, steadfastly 
resists my efforts, choosing instead to focus on the "inner 
view." (Her spelling reflects a refreshingly different and 
appealing notion of what interviewing is, and she is clear 

enough about her perception of the event that she does not 

t 

notice the standard spelling in my second letter and correct 
to it in, hers.) Clearly the interview had a big impact on 
her, ^nd she wants -to hold on to it. Eut her letters do not 
demonstrate the facitiity 'at- interactive writing seen in her 
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letteris to her peers. There is the sense that she is being 

very careful, in a ; relationship where she Is a little awed. 

For example, in XSh) , when she thanks me for my first letter, 

she reminds me of what it was about, wiXh the implication that 

I won't remember without her assistance. While there is no 

way to be absolutely certain, it seems likely that the stress 

of interacting :vith an adult of some importance to her about a 

momentous event inhibited the rather sophisticated writing 

facility which Yvonne has demonstrated in more- relaxed set- 

tings. xUnfortunately, there are no other instances of Yvonne 

-^responding to an adult to use for comparison. In typical 

child-adult correspondences, the child initiates, the adult 

responds, and; the interaction stops . 

■ _ .... . ■ _ 

There , is another instance of child-ac|ult corresponding 

worthy of mention here because 5f its contrast to the situa- 
tion in (9). Here nothing in the social context interferes, 

and the adult is able to mbtivati^ the child to write interac- 

^ _____ __'-^-*_" _ 

tively. Judi^Lh (see Section 3.1, No. (7) ) is one of the less 

mature fourth grade letter writers, and with her peers she 
does not do any writing that is clearly interactive. However, 
her teacher is able to help her to move beyond what she typi- 
cally does with peers. Judith wrote three letters in rapid 
succession to Ms R which are repetitive expressions of af fee- 
tibh. In ah effort to give Judith something else to write 
about, to share more of herself, Ms R wrote to Judith and 
asked if she had any brothers and sisj.ers, and if s6, their 
names and ages. Judith's response, three weeks later, appears 
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in (10)- 

10) . 11-13 ^ . 

Miss -Rose 
You are nice 
^^^•^ me Miss 

Rose a like one ; 

Qf your letters and 

that W3.S very nice 

and in that letter you 

to^ me Wcit was'l^he <^ 

nalne of _my sisters 

and Brbders one of 

the name of my * 

broder is Ed_diee_ 

t^i^ another Hes 
name is jorge 
and ,t^e big siste 
is Rose Mari liave 
a happy day Miss 
Rose 

form 

i Judith 

"___( _ . 

(Again notice the use of 'tell' inftead of 'ask,' Also ther< 
are interesting evidences of the influence of Spanish in 
Jud^Lth's spelling, *i' becomes *a;' in Spanish /a/ is the 
closest approximation to the English dipthong /ay/. Similar- 
ly, 'brothers' becomes 'broders' because /d/ closely approxi- 
mates the English voiced interdental fricative, 'th' sound 
which does not occur in Spanish.) 

The careful, labored way in which Judit^^efers to Ms R' 
letter and what she feels is the main qu,estibn in it, and the 
goes on to answer the question, reflect the effort she must 
exert to respond to the content of Ms R's letter, i.e., to 
respond interactively. There is the impression that she is 
stretching here, both in her use of English and in her skill 
at writing letters, making the most of her teacher *s assis- 
tance to achieve more than she could have without the incen- 
tive. (It is interesting that Judith does not answer Ms R's 
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f irs.t question abbot whether or not she has any brothers or 
sisters, TJiis ,may reflect a lack of perspective taking on 
Judith's pavt, in thav her brothers and sisters are such an 
integral part of her life that a question about whether or not 
she has any simply sO^ips by unnoticed.) Again ^ Vygotsky's 
notion of the zone of proximal developifent helps to explain 
Judith's ability to exceed her usual ability here- What she 
can do with her teacher's encouragement gow, she will be able 
to do more readily in written interactions later. 

The notion that waiting can be interactir^e seems to be 
one which evolves, as children gain experience using the 
postal system. Because corresponding, by its very definition * 
fis an interactive process, the act of doing it helps children 
to move the locus of the interaction from the here and now of 

..- - -j£- _ _ _ _ _ __ _ 

the classroom to the more remote content of the writing it- 
self. If^en correspondents emerge who make demands on their 
correspondeeSi the process is hurried along. The facilitator 
may be an adult* but, as will be seen in Section 3.5, it need 
not be . 



3.5 Karla . Karla is an academically successfui second 
grader in Ms G's class. While her first language is Spanish, 
she is bilingual, and she^jvrites letters in English unless her 
recipient is more comf<|rtable with Spanish. Two of Karla ' s 
twenty-three letters are in Spanish, and in both of these the 
greetings 'and dates are in English. Perhaps Karla writes 
these before she really begins to think about whom she j is 
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writing to. Or, since the closing of one of these letters is 
in English too, perhaps Karia is simply accustomed to doing 
these formulaic parts of the letter in English and tailor- 
makes only the body of her letters for the recipient. 

karia is popular^ and^ social^ and not just among girls in 
Ms G* s classroom. One day Patricia, a good thirQ grade friend 
of hers, announced to me in Karla^ s presence, "Sh# writes to 
boys." And indeed she does, at least to one. She seems to 
consider boys to be regular people, which is not entirely 
usual for girls her age. Karia. also writes to older children, 
tv-^ fourth grade girls in Ms R's class, and it is the develop- 
ment of aiV^rrespondence with one of these students, Shirley, 
that is of particular interest here. 

it was seen in Section 3.4 that a teacher can help a 
student to write at a level she has not reached on her own. 
It appears also that an older child can facilitate the prog- 
ress of a younger one by modeling more mature writing. It is 
not that Shirley intentionally plays the role of model, but 
rather that karia makes use of wha^ she sees Shirley do, for 
her own advancement. 

In the first pair of letters, writtentin March, Shirley 
initiates the correspondence, and Karia responds with a letter 
of the type discussed in Section -3. 2> except for one interes- 

- - - - ^ . - 

txng exception. While the word's of Karia' s letter do not give 
any hint that she is responding to Shirley's letter, the 
thematic relation of the art work in the two letters is unmis- 
takable., To Shirley's picture of two straight-haired girls 
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labeled "you" and "me" playing teth^rball, Rarla respSnds with 
two cujTly-haired gi^is labeled "you" and "me"^ playing tether- 
ball, in Shirley's picture the bail is on "me's" side; in 
Karia's it is on "you • s side . The wr itten messages in this 
first pair^of letters appea^r in (1). 



i^) __ March 5-82 

Hi Kraia 

How are you? i am Fine 
How are you going in School 
are you good? i am. I 
thing so. are you geting 
better. in tethir-bait. i 
am. will I have to go 

by yb^'r Frined Shirley (pic) 

^) 3-15-82 

19 Dear Shirly 

shiriy i like you 

because you play whith * 
me love (Karia) (pic) 

It may be that Karla assumes Shirley knows she is talking 

about t^he^ball, and that Karla is correct in her assumption. 

perhaps only an adult researcher looks for such literainess. 

iri the second pair .of letters, again initiated by Shirley two 

- / ' , _ _ 

months later there are no pictures, and Karia's verbal message 

is more specific because it has to carry more of the meaning. 

The second sequence appears in (2). 

2a) 5/18 1982 

Dear karla 

How are you. I am Fine, how ^re* you 
geting in teathbaii Hope better, are 
you Fine is school work, what "Book 
; you in math ^nd in reading well 

I have to go by you ' f Friend 

* 

Shirley _ 
^oh say Hi to Elizabeth and Sonia 



by aginl 

b) Dear shirly i like 
you because you 



.-J 
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p Lay with me and 
we play tether 
^ ^ bail. 

ibve 

karla ' 

• Karla* s first two letters' to Shirley are done in cursive 
writing, and it may be that her concentration oh handwriting 

ih%erf^res with the composing process. She gives the impfes- 



sion of not having noticed most of what Shirley wrote .to her^ 

picking up on only the tetherbaii topic. or it may simply be 

tl\at, for an inexperienced letter writer, the many questions 

in Shirley's letter are simply overwhelming. 

Karla#*s third letter is iri marked contrast to the first 

two. Here she initiates the correspondence, and gives Shirley 

something to write back aboutr. She is learning about th^ 

usefulness of asking questions in her letters. Because they 

require answers, they motivate the recipient to respond. This 

third sequence of letters, of which the firsts was written in 

early to mid June, appears in (3)., 

3a) Dear Shirly i 
^ Like you because 

you play Chinice 
Jump Roap witl^ me 

• ^are you 

doing with your ' 
Riding^ 

Love 

Karla 

b) Date 

June 15-982 

Hi Karla 
How are you. * 
- ' 1 ^tm Fine. ^ 

and I like 
to play chinice 
Jump rope with 
you tCKD. and i 

am Fine in reading ' 
too. Krala How 
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old are you. _1 am 
10 yi^ar's did. and 

I am a 4th grader — i 
by your 
Friend 

Shirley ^. ^ 

Once again Karla tells Shirley why she likes her, al- 
though this time she focuses on a different activity in which 
she and Shirley participate together. This time, however, she 
also asks Shirley how she is doirlg in a particular school 
subject, reading. it seems quite likely that Karla has 
learned from Shirley's letters that such questions are ap- 
propriatiB. 

Shirley writes back a model response, in (3b). She 

performs 'the ritualistic greeting, asking her addressee how 

she iS/ and then answering with respect to herself. She 

comprehends the intent of Karla 's "i like you because you play 

Chinice Jump Roap with me>" and responds appropriately that 

she likes to play the game with her^ too. .Shirley knows, how 

to spell "rope" arid does so correctly; she apparently does not 

know how to spell "Chinese'' and therefore stays with karla* s 

spelling. She answers Karla 's question about how she is doing 

in reading, again changing to the standard spelling. Shirley 

_ __ _ 

then goes on to ask a new question, to answer it with respect 

-for herself, and then to give some additional information 

(which Karla presumably already knows). Shirley's letter is 

definitely riot a model of creativity, but a model of how to 

respond appropriately and sensitively, it surely is. 

Shirley does not hear from Karla within a wee)c> so she 

writes her to find out why. Karla writes back to apologize for 
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not responding sbbher^ writing interactively for the first 

time. This represents a major step in the development of her 

ability to correspond. This fin^l sequence between Karla and 

Shirley appears iot (4) ; -> 

4a) June-22-1982 
Hi Karla 

How are ybu. 
I am Fine. How come 
you don ' t wirte back 
or the letter that 
?_^ent you has 
not got to you. 
and How are you 
in you math. I'm just 
Fine . what book are 
ybu in Math, whatr, 
Bbbk\ are ybu in 
reading, well 1 have 
to go by your Friend 
Shirley 

P.S. Wirte. Back i 

b) 6-28-82 
Dear Shiriy *' 
i am sorry because I dindt 
answer you. I didn't have any 
time so if ybu could send, 
me anbther letter by now * 
Frind__(pic) 
Love Karla 

Karia's apology and explanation that she didn't have time 
constitute an appropriate and sensitive response to Shirley's 
c|uestion (or complaint) about not hearing from her. karla does 
nbt respond to any of Shirley's other questions. She responds 
directly to the part that may have important social impiica- 
tions for her relationship with Shirley^ but she disregards 
the rest of the letter and asks for another one. 

Karia's request for another letter from Shirley reveals 

an interesting assumption about the rules for corresponding 

that Karla is operating with. The particular rule at issue 

■ f 

■ V 
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peirtairis to the question of what constitutes a letter in heed 
of a response. is it simply a matter of turn taking, or might 
there be something actually Written in the letter itself that 
could motivate a response? Her request in (4b) suggests a 
feeling oh her part the communicative intent of Shirley's 
earlier letter is somehow cancelled by Karla's failure to 
respond to it before another one arrived. Both the turn 

taking sequence and the content of the letters have signifi- 

> 

cance. A letter that she wrote early in the year suggests 

that her answer at that time focused almost exclusively on the 

turn taking aspect of corresponding. This letter, written to 

the principal^ appears in ( 5 ) - , S 

34) Oct 8, 1981 

Mr K 

Mr K _ 
^^^.^^^ ^ very nice man. 
Please answer me. My 
name is karla (pic) 
£»ove Karla 

Here it is the act of writing a letter, i.e., taking a 

turn, that is supposed to elicit a response. If Karla has any 

. / 

notxon that the message in a letter might be deliberately 
designed so/ as to require an answer, she demonstrates no 
awareness of it here. At the same time of year she writes to 
Susy, a second grade friend in Mrs. F*s class, "Yo te mado 
esta cart para que me quontestes" (i am sending you this 
letter so that you will answer me.). Again> the message in her 
letter does not give its recipient anything concrete to ans- 
wer. What Karla is after early in the year is a return letter. 
It is the physical presence' of the letter, more than its 
symbolic content, that constitutes its significance. The 
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letter is the concrete mahif estatiori of a turn taken, the 

signal for the recipient to do his or her part. 

By the end of the year, the message in a letter has taken on 
more importance to Karla. Its physical being is still a major 
concern, but she has discovered with Shirley's help, that she can 
interact with a friend through what they write to each other. 
This is no small revelation, for it makes the writing of friendly 
letters a useful communicative tool, rather than a largely 
cerembhious gesture. Gertainiy Karla has more to learn about 
corresponding with a friend > but through her experience with 
with models of writing more mature than her own, she has made 
important progress. 
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PART POUR: iMPLiCftTidNS FOR EDUCATION 

j . 

^^^^ ^^o^^gt ^ion > It is obvious that the postal system 

at Cblraar_-is not produ(?ing great writers instantly. Much of 

" /_ 

the writing is labored and very limited. Arid yet^ children 

who woultj hot otherwise be writing are choosing to write 
letters of their own accord, eleaj^iy something important is 
going on here. Furthermore, these children are getting the 
idea that something they might actually want to write is 
^ important enough to be a school activity. Certainly this 
paves the way for positive attitudes toward writing. Arid 
children who find pleasure in writing early on are more likely 
to be willing to work to make their writing good as they get 
further on in school than children for whom writing has been 
drudgery from the start. In this final part of the report^ I 
would like to look at what using the postal system may be 
contributing to children's writing development. The postal 
system at Colmar, as it is currently used by teachers, has its 
limitations, but I think it is providing students with extre- 
mely valuable writing experience , 

4^.^J^^e Notion of Text Ownership, When I set out to 
study interactive writing, I had no idea how little of it I 
•would find. And yet when I reflect on my own experience with 
corresponding with friends, I notice that not a gr^at deal of 
that writing is interactive either. Certainly part of it is, 
but the turn taking aspect of corresponding is important with 
adults, too. The big difference I notice between my exper- 
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ience with corresponding and vgfi^t I found itj; children ' s let- 
ters at eoimar has to do with what i have best heard referred 
to as text oWHerihip (parr, 1983). Experienced writeri have a 
certain aense of conunand over their writing which is very 
clearly missing in inexperienced writers. I once watched 
Lawrence, a second grader in Ms Q'a diassroora, laboriously 
Write to his sister, April, the following: "l see you play 
with Laura at ray house." After finishing that letter, he 
still had a little time, so he decided to write a letter to 
Laura, his sister's friend. This is the content of his letter 
to Laura: "I see you play with April at my house." The 
messages are identical, except for the change of names. This 
to me represents the epitome of a lack of text ownership, 
reusing the same messcige because of the suprerae effort in- 
volved in thinking it up and getting it down on paper. What 
is perhaps most reraarkable about the use of the postal systera 
among some of the children at dolmar is their willingness to 
struggle to get something written to send to a friend 6r an 
important adult. They want to send and receive letters, 
fc There are several instances where children play, either 
with language or with the rules of -letter waiting form, and 
these instances se^m to convey a growing sense of text ovmer- ^ 
ship. For instance, Becky (Mrs.'F, 2), Who wrote so many 
affirmations of friendship during the year, on One occasion 
wrbte to, Wendy (Mrs. F, 3)* "I love ybu You are nice and I 
like you. You yourself and you." The "you ybu^seif and you" 
inserted in the pictu^-e box conveyed to the message that 
Becky was feeling a sense of power over the medium. Similar- 
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ly, on a letter which Miguel {Ms 4) wrote to Jphii (Ms R, 4) 

about the Tommy Hearns -Sugar Ray Leonard boxing match ^ the 

address on the front was "From: Miguel going for Tommy 

Hearhs," and "to: John going for tommy," Miguel, too, seemed 

to be feeling powerful, in charge of his medium. In contrast 

to inexperienced writers likis bawrehce, when rtk>re experienced 

_ _ « _ _ 

writers write several letters at one sitting, each one is 

different, tailor-made for the recipient. These /writers make 

the medium work for them, rather than feeling controlled by 

•it. 

4.2 Notes oh Development. The design of the project, 

without a control group, makes it impossible to attribute the 

cause of development in children's writing to use of the 

« 

postal systesm. However, examples such as No. 10 in Section 
3.4* where Ms R encouragtas Judith to struggle with interactive 
writing, and the story of Karla and. Shirley in Section 3.5 
certainly point to a particular kind of growth directly attri- 
butable to use 'of the postal system. Since there are rid other 
occasions for interactive writing in the writing curriculum, 
it is only logical to assume that the development is taking 
place within the context of the postal system. 

There is another type of situation in which use of the 
postal system may hot be the cause of development, but it may 
be. a vehicle for revealing development. One particuiai- child 
comes to mind. Susy began the school year fluent only in 
Spanish. She was a newcomer to the school * and* quick to make 
friends, she soon found writing letters a good facilitator of 
> 
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the process i Early in the year she wrote several letters like 



(1) 



iio-i 



1) ; ^ vip-ai ^ ^ 

estiiria'da Roselia yo te quiero 

rtiuc^ib vas' a mi casa aora cuando 

igaiaos d^ la es c u e la aora ^ 

tu amiga susy | 

' - - t 

(dear Roselia^ I :love ydii 

very much go to ray house now when 

we leave school now 

your friend susy (Mrs, F, 2) . 

Since making foriends was oh her mind, it comes as no surprise 

<i 

that her letter would contain an affirmation of friendship and 
an invitation. During the first half of the year> Susy's 
letters^ all in Spanish, grew from just a few lines to double 

or triple that length. Then^ on §er own initiative, she 

_ __ _ — _ , . — _ _ _ _ » 

started writing in English^ and her letters became short again 

for a while. Oy the end of the year she was inspired to write 

the letter in (2). The occasion was the death of her friend's 

brother in an automobile accident. 

2) _ 6-82 

,pear Delfina _ 

I like you If I cut (could) 
9^ '^9\^o^^ hbus 

II gook ,( cc50k? ) Del f ina . 
To see your mam 
i tiOve your mam. 
she is prette. 

You ar cut (cute) to Delfin_a^ 
ar ybu Wendy's Prend 
yes^pr-no ansser , 
me Pies I hpup 
ypu fill bette ahc| 
your maun to 
I love you $)elfina 
Love Sus ^ 
Your fend Susy (Mrs. F, 2) 



Certainly tliere is much that could be said about Susy's spel- 
ling, and in one place it is not precisely clear what she . 



i 
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meant, but it appears that she has written a letter of condb- . 
lence, the basic content of which many adults would have 
difficulty improving. in aid of condoling belfina and her 
mother, Susy offers to help them (to cook),teiis them sne 
loves them, complimehts them," and tells them she hbpes they 
feel better. She also takes c^'^re of a little business ("are 

you Wendy's frend yes-or-no"), as if to remind Delfina that 

- ^ - ^ - - / ' - ' 

life is still going on, waiting for her to return. 

While using the postal system cannot be said to have 
caused the development of either Susy's English language pro- 
ficiency or her writing, the fact that she enjoyed writing • 
letters and did it frequently could only be to her advantage. 
The postal system provided a supportive environment in which 
her writing development could flourish. 

4 . 3 Cone 1 u s ion u^ It has been my intention throughout to 
let the Colmc^r students, themselves, reveal how ube of the 
postal system enters into their lives. They are not learning 
editing skills in this process, but they are learning that 
writing is fun, and rewarding. They are developing fluency and 
developing skill at a particular kind of writing that wiir be 
useful for the rest of their lives. 

There is another advantage to the postal system at Colmar 
that is extremely significant^ given the state of American 
education today., ^any teachers feel unsure of their own 
writing abilities, and shy away from putting themselves in the 
position of evaluating their students' writing. Many other 
teachers simply feel overwhelmed at the amount of paper work 

V 
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they have to do, A postal system such as this one creates a 



situation in which tjie < studentp do a lot of writing with a 

- - - -^ 

minimum of responsibility on their teacher's parts. Teachers 
need to create a,, context in which the writing can happen, and 
then, simply let it liap^eh . it is reassuring to know that 
something that is fun is also good for the people involved. 




127 



BlBLiOQRftPHY 

Chblewinski, M. and J.E. Greene. Cblmar Postal System. 
Californ ia^ So hoo i Boar ds , Vol. 41, No. 8, Dec.,i982i 

Chomsky, The acqui^ion^of^syntax iti children from 5^ 
J-O* Carabridse, Mass.: MIT Press, 1969. 

eiirk^ C. and S. Florio. Under at andtng writ ing in school; a 
: "escnptiye stud y of writing and^J^t^^nst^gggtion in two 

Classrooms. Research Series No. 104. East Lansing, ~~ 

^ Michigan: Institute for Research on Teaching. 1982; 

Cook-Gumperz> J. and J.J. Gumperz. From ora^ to written 

culture: the transition to literacy. In M. Farr White- 
man, im-i. Writing; the natu re, development^ and teach^ 
mg of .wri tten communicatxipn^ vol. i. Hillsdale. m..t.. 
Lawrence Erlbaum Associates, 1981. 

Eizner^ E. On the differences between scientific and artistic 
approaches to qualitative research. Edaca±±onaa_Resear 
Cher , Vol. 10, No. 4, April, 1981. 

Farr, M. Written language growth in young children; what we 
are learning from research. Washington, D.C. Dingle Asso- 
ciates. 1983. 

Gr a ve s , 5 . A case study of observing the development o f 

primary chi l dren's composing, spell i ng, and motol^ ehavior 
o?i^T^ laai'*^^^^"^ PJ^ocess. NIE Final Repnri- / MTi^-ri--7a- 

Green, J.L. and e. Wallat, (Eds.). Ethnography a nd^:an« 

gu^ge in educajd^anal. ^tettings . Norwood, N. J. ; ^lex 

Publishing Corporation ^ 1981. 

CSreene, J.E. A study of functiSnal interactive writing in a 
school-based post office system. AERA presentation, 
April, 1981. 

Gundlach, R^ A. ^Children as writers: the beginnings of 

learning to write. in M. Ny strand, (Ed.) Whgf writ ers 
Tmow. the t a nqn a qe, process, and 3tructure~of ^ wr±ti:ej~ 
discourse. New York: Academic Press, 1982. ~ 

Harste, J.e., CL. Burke, and V. Woodward. Children , their 
Oanguage, a nd world; initial encounters with print. ' 
NIE Final Report (NlE-G-79-0i32 ) , 1981. 

King, M.L. and V.M. Rentel. How children l&arn t o wt^tte- a 

longitudinal staily^ NIE Final Report, Vol. 1, (nie-G-7 9- 
0137 ajid NiE-G-79-0039), 1981, 



128 

132 



Ochs, E. and B i Schief f elin ^ Topic as a discburse notion: _ a 
study of topic in the conversations of children and adult 
In C.N • Li^ (Ed.) SutL ject^ and t:opic ; New York: 
Academic press> 1976. 

Staton, J. Analysis of dialogue jourhai Writing as a oomiou ni-» 
ca^ti-ve event . NIE_Fin^l Report, Vols. 1 and 2. 
lNIE-G-80-0122) , 1982. 

Shuy, R.W. A comparison of oral and written language function; 
AERA presentation, March, 1982. 

Vygotsky> L. Mind in society-:^ the— de^velopment of higher 

psychological processes. M. Cole, V. John-Steiner , S. 
Scribner^ and E. Souberman, (Eds.). Cambridge, Mass.: 
Harvard University press, 1978. 



129 



